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Annotation. The author investigates the central issue of the correlation between two principal 

types of student motivation—integrative and instrumental—in relation to learning academic disciplines 

in three languages. This study is designed to identify how these motivational types affect students’ 

success in mastering second and foreign languages, as well as to reveal the interconnections between 

motivation, learning strategies, and language achievement. Integrative motivation, which reflects a 

learner’s desire to connect with the culture and community of the target language, and instrumental 

motivation, which focuses on practical and utilitarian goals such as career advancement or academic 

achievement, are both essential components of the learning process. 

The research also explores additional factors that contribute to successful language acquisition, 

including cognitive abilities, learning environment, teaching methods, and socio-cultural context. These 

variables are believed to influence the formation and dynamics of motivation, particularly during the 

initial stages of assessment and instruction. 

The relevance of this research arises from the fact that motivation in learning—along with 

motivation in human behavior and activity in general—remains one of the most complex and 

insufficiently studied phenomena in educational psychology. In the experimental phase, two groups of 

students were selected and examined through surveys and interviews. The comparative analysis of their 

responses allowed the researcher to determine the specific influence and interaction of integrative and 

instrumental motivation on students’ linguistic performance and overall learning outcomes. 

Keywords: motivation; integrative motivation; instrumental motivation; foreign language; 

metacognitive strategies; metacognitive consciousness. 

 

Introduction. Currently, Kazakhstani society is marked by social modernization and a 

pursuit of global integration, with education playing a pivotal role. A key aspect of modernizing 

the education system is the preparation of multilingual professionals capable of functioning in 

a multilingual context within the Republic of Kazakhstan. 

The year 2007 announced the beginning of the phased introduction of the “Cultural 

Project of Trilingualism”. Its implementation assumed the formation of a new generation of 

Kazakhstani citizens speaking three languages: Kazakh – as the state (and official) language, 

Russian – as the language of interethnic and international communication, English – as the 

language of successful integration into the global economy and culture [1. – 814]. 

Kazakhstan, as a multinational state, is home to various languages spoken by different 

ethnic groups, and their use plays a crucial role in the development of ethnic culture. In order 

to create a harmonious language policy that ensures the full-scale use of the state language as 

the most important factor in strengthening national unity with the preservation of the languages 

of all ethnic groups living in Kazakhstan, the state program for the implementation of language 

policy in the 

Republic of Kazakhstan is being implemented [2. – 243]. 

According to UNESCO, the concept of “multilingual education” entails using at least 

three languages in education: the native language, a regional or national language, and an 

international language [3. – 38]. 
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“Multilingualism” or “trilingualism” is used in various meanings and is understood 

differently. We adhere to understanding multilingualism as “the use of several languages within 

a certain social community (first of all of the entire state); the use by an individual (group of 

people) of several languages each of which is selected according to the concrete communicative 

situation” [4. – 303]. We find the definition of “polylingual education” provided by the 

prominent domestic linguist B. A. Zhetpisbayeva to be highly appropriate: “Multilingual 

education is a purposeful, organized, normalized triune process of training, education and 

development of an individual as a multi-language personality based on simultaneous acquisition 

of several languages as a “fragment” of the socially significant experience of the mankind 

embodied in the language knowledge and abilities, language and speech activity as well as in 

the emotional-and-valuable relation to languages and cultures” [5. – 46].  

Foreign perspectives on polylingual education are explored in the works of José Manuel 

Vez (2009), while cross-cultural education is examined by P. Batielang, G. Auernkhaymer, and 

V. Niyen, among others. Global education concepts are discussed in the works of R. Henvie. 

The conceptual foundations of polylingual education have been further developed in the works 

of Cenoz J., Coste D., Simon D. Lee, and Coyle D. [6. – 21]. 

The methodological basis for the research problem is the scientific works of the 

following researchers: 

- Theories of teaching foreign languages: Bim I.L., Galskova N.D., Gez N.I., 

KulibayevaD.N., Kunanbayeva S.S., Minyar-Beloruchev R.K., PassovE.I., Khalelova I.I.; 

- Problems of bilingualism, language interactions, language situation and language 

policy: Altynbekova O.B.,  Arayeva L.A., Belousov V.N., Golev N.D., Guboglo M.N., 

Zalevskaya A.A., Issayev M.K., Karlinski A.E., Kopylenko M.M., Kostromina T.A., Krysin 

L.P., Madiyeva G.B., Maigeldiyeva Sh.M., Neroznak V.P., Smagulova Zh.S., Suleimenova 

E.D., Khassanov B.Kh., Shaimerdenova N.Zh et al.  

An examination of both international and domestic experiences in multilingual 

education within the secondary education system has revealed that, although there are various 

approaches in the Republic of Kazakhstan, a unified concept has yet to be established. The 

development of a multilingual personality is achievable through the specific organization of the 

educational process, careful selection of content, adherence to particular training principles, and 

the creation of specialized technology that ensures proper planning, instruction, and monitoring 

of educational outcomes. 

There are numerous of research on the importance of motivation in the process of 

learning. Studies indicate that motivated learners may adapt their actions to fit their learning 

goals, improve their skills, and be committed to learning [7. – 567-586].  Motivated learners 

process knowledge thoroughly, manage challenging assignments, maintain a positive attitude 

towards education, and perceive it as satisfactory. These students do not cause difficulties at 

school [8. – 343-361]. 

According to the Cambridge Advanced Learner’s Dictionary, Motivation [9] means 

“enthusiasm for doing something”. This enthusiasm refers to external or internal factors that 

motivate people to be engaged in and committed to a career, role, or subject, as well as to work 

hard to achieve a goal. According to one researcher (Wlodkowski 1985 in Bettiol 2001), there 

are over twenty generally accepted theories of motivation, each with its own ‘terminology and 

definitions, experimental methodologies, and conflicting opinions’. From the behaviorist 

perspective in psychology, Murray (1938) posits that certain needs generate internal tensions 

that must be alleviated. Motivation, in this context, is defined by the “press” that triggers the 

desire to relieve these internal tensions and fulfill the needs. 

By the theory of motivation by A.N. Leont’ev: 

1. The source of human motivation is needs. 
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A need is an objective necessity of an organism for something external – an object of 

need. Before facing the subject needs to generate only undirected search activity [10. – 107]. 

2. When an object becomes the focus of a need, it transforms into a motive for 

purposeful activity. Needs evolve as the subjects associated with them develop. Because the 

subjects of human needs are created and modified by humans, all human needs are qualitatively 

distinct from the often similar needs of animals. 

3. Motive is “the result, that is, the subject for which activities are carried out” [11. – 

432]. Motive is a systemic quality acquired by the subject, manifested in its ability to encourage 

and direct activities [12. – 14].   

4. Motives serve as motivation and guidance for an activity, as well as meaning 

formation – giving personal meaning to the activity itself and its components. A.N. Leont’ev 

directly identifies the guide and meaning-forming functions [13. – 448]. On this basis he 

distinguishes two categories of motives – meaning-forming motives that carry out both 

motivation and meaning formation, and “motives-stimulus”, only encouraging, but devoid of 

meaning-forming function [14. – 202-203].  

Motivation, along with linguistic aptitude, is a critical factor in students’ foreign 

language learning achievement in the classroom environment [15. – 312]. It is an undeniable 

fact that motivation is one of the most crucial elements of success in teaching languages [14] 

and that increases one’s determination to use a foreign language  [7. – 567]. Gardner and 

Lambert (1959) classified motivation sources as instrumental and integrative. Instrumental 

motivation emphasizes language learning for immediate and practical purposes, whereas 

integrative motivation emphasizes language learning for personal development and cultural 

enhancement [16. – 266]. The study has shown that certain kinds of motivation correlate with 

achievement in second language acquisition. 

Internal motivation, a fundamental aspect of intrinsic driving forces, is characterized by 

individuals’ inherent desire to engage in a particular activity, such as learning a foreign 

language. This motivation is often rooted in personal aspirations, such as self-improvement, a 

desire to visit a country of interest, or the belief that proficiency in a foreign language will 

enhance social standing. Individuals with internal motivation exhibit behaviors indicative of a 

deep-seated commitment to the learning process, including the effective utilization of available 

opportunities, genuine enjoyment of the learning experience, and a strong desire to 

communicate in the target language with the same fluency as a native speaker. 

Instrumental motivation refers to the external benefits and practical reasons that drive 

individuals to learn a language. This type of motivation is characterized by a desire to achieve 

tangible outcomes, such as securing employment in a country where the target language is 

spoken, pursuing higher education, advancing one’s career, or pleasing employers and teachers. 

In contrast, integrative motivation involves a genuine interest in the target language and culture, 

as well as a desire to integrate into the language community. Research has shown that both 

instrumental and integrative motivations can be equally powerful predictors of success in 

language learning. The purpose of this study is to examine the relationship between integrative 

and instrumental motivations in the context of language acquisition. By correlating these two 

types of motivation with students’ proficiency in multiple languages, the researchers intend to 

obtain a better grasp of the factors that contribute to the achievement of language learning. The 

existing literature on motivation in language learning provides a solid theoretical foundation 

for this investigation. Prominent researchers, such as R.K. Gardner, have proposed 

comprehensive models that encompass the various attributes of motivated individuals, 

including goal-directedness, effort, persistence, attention, desires, positive affect, arousal, 

expectancies, self-confidence, and underlying motives.  These conceptual frameworks will 

guide the analysis and interpretation of the study’s findings. 

Student motivation consists of three elements: 
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1) effort (time spent on studying and the student’s desire); 

2) desires (the desire to master the language); 

3) affect (emotional reaction to learning). 

Thus, these elements can act as various subgoals and be subordinate to the main goal - 

the successful acquisition of a foreign language by students [17]. 

R. Kegan believes that there are several stages of personality development when 

learning a foreign language: 

First-order consciousness: Impulsive – perceives and responds by emotion. Describes 

awareness, which is fixated upon sensation, movement, and impulse. It is awareness but it is 

not yet a self.  

Second-order consciousness: Imperial – motivated solely by one’s desires. Describes 

awareness of self as a singular point of view without any real comprehension of others as 

independent selves. Represents self-awareness as a single point of view, with no meaningful 

understanding of others as autonomous individuals.  

Third-order consciousness: Interpersonal – defined by the group. Specifies an 

understanding of self that recognizes oneself and others as autonomous, needed creatures 

governed by consistent principles.  

Fourth order of consciousness: Institutional – self-directed, self-authoring. Describes a 

self-determination, tolerance and acceptance of formerly rejected aspects of self and society. 

Fifth order of consciousness: Inter-individual – interpenetration of self-systems. 

Describes the self-transforming mind, the individual has learned the limits of their inner system 

and the limits of full identification with any one inner system in general.  

Post-fifth order consciousness transcending subject/object – this order of knowing 

dissolves the subject/object split; the individual experiences no distinction between self and 

others through the dissolution of the subject into the object. Enlightened sages have attempted 

to describe the ineffable oneness of life that this emptiness awakens in consciousness. 

The teacher subsequently selects an individual strategy for each student, teaching 

methods and technologies, thereby assisting in developing the student’s motivation, and success 

in studying in three languages influences the student’s transition to a higher level (Figure 1). 

 

 
 

Figure 1 – Scheme of personality development (R. Kegan’s theory) 
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 Thus, having determined exactly what stage a particular student is at, the teacher has the 

opportunity to select the appropriate pedagogical means with the help of which the student’s 

successful development is possible and, according to R. Kegan’s point of view, the student’s 

transition from one stage to another - a higher one. As a result, there can occur the formation of 

internal motivation, which is a necessary condition for successful educational activities [18]. 

Material and research methods. The focus of this study was the analysis of the types 

of motivation of the Korkyt Ata Kyzylorda University students when studying in three 

languages, in particular, Kazakh, Russian and English. 

The study involved the participation of 129 bachelor students of various majors such as 

Social work, Mathematics, Computing and software and Information security systems, who in 

turn, study within the framework of a multilingual programme.  

Method: survey. 

In the first section, 78 1-year students took part. The second session involved 51 2-year 

students. The average age is 20. Respondents were informed that the information they provided 

would be confidential and used for research purposes only. 

To assess the motivation of students at the statement stage, a survey was used, including 

6 questions, to determine the respondents’ attitude toward the multilingual educational process. 

1. Integrated motivation:  

a) What is the teacher’s role in the classroom? 

b) Do you think your Kazakh/Russian and English language skills are adequate for 

studying the subject? 

c) Is it consistent with the instructional strategy? 

d) How much does studying in a multilingual group affect your intellectual skills? 

e) What are the advantages/benefits of studying in a multilingual group rather than 

studying in a regular group for you? 

f) In your opinion, how effective is trilingual education at the university? 

2. Instrumental motivation: 

a) Do you consider multilingual education to be important? 

b) Are you going to use Kazakh/Russian and English in your professional activities?  

c) Do your family members or friends speak several languages? 

d) Do you read literature in other languages except for your mother tongue?  

e) Do you use English on the Internet? 

f) How do you think learning in a multilingual group can affect your future career?  

Research results and its discussions. Table 2 presents the responses of students from 

groups “A” and “B” regarding integrative motivation students (A = agree; D = disagree): 

  
Table 1 – Responses on Integrative Motivation 

 

 Integrative motivation GroupA GroupB 

а. Teachers’ role 45%A/55%D 85%A/15%D 

b. Language proficiency 35%A/65%D 70%A/30%D 

c. Study strategy alignment 45%A/55%D 45%A/55%D 

d. Impact on intellectual skills 25%A/75%D 75%A/25%D 

e. Benefits of multilingual environment 35%A/65%D 90%A/10%D 

f. Efficacy of trilingual education at university 45%A/55%D 90%A/10%D 

 

As we can see, students enrolled in group “B” responded positively to questions related 

to integrative motivation. The students felt confident and motivated in the group, which helped 

them have a positive attitude towards trilingual education. The learning strategies implemented 

in the classes motivated them, although we must note that the students in Group A were also 
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motivated by the learning strategies. Group “A” students believe that the proposed teaching 

methods are imperfect and do not affect the improvement of the level of the English language. 

In this regard, there is no confidence in the classroom. 

This is followed by students’ answers to questions about instrumental motivation (Table 

3). 

Table 3 details student responses to questions on instrumental motivation: 

 
Table 2 – Responses on Instrumental Motivation 

 
  Instrumental motivation Group A Group B 

а. Relevance of multilingual education 75%A/25%D 40%A/60%D 

b. Importance of Kazakh/Russian and English in 

future careers 

90%A/10%D 30%A/70%D 

c. Multilingual family/friends 60%A/40%D 40%A/60%D 

d. Reading literature in multiple languages 90%A/10%D 70%A/30%D 

е. Use of English on the Internet     80% A/20% D 30% A / 40% D 

f. Impact of multilingual education on future 

careers 

90%A/10%D 90%A/10%D 

 

Analysis: As observed in Table 3, students in group “A” responded affirmatively to 

nearly all questions concerning instrumental motivation. These students anticipate utilizing all 

three languages in their professional careers, indicating that their motivation is primarily 

instrumental. 

This research also identified that instrumental motivation significantly influences 

students who are keen on learning a specific language, whereas integrative motivation 

correlates with broader second language acquisition. Students endorsing an integrative 

approach to multilingual studies express a desire to pursue further education abroad or secure 

employment in foreign countries post-graduation. Most students believe that reading literature 

in English enhances their English proficiency. Additionally, they frequently use English for 

online communication. 

Conclusion. Motivation plays a crucial and efficacious role in the educational process. 

Both integrative and instrumental motivations are vital components for success in multilingual 

education. Integrative motivation has been shown to contribute to long-term success in 

multilingual learning. Early research predominantly favored integrative motivation, 

considering it more critical in formal educational settings than instrumental motivation. 

Subsequent studies, while still highlighting the significance of integrative motivation, 

have also recognized the effectiveness of instrumental motivation in foreign language 

acquisition. Researchers have identified instrumental motivation as a key factor for students 

focused on learning a specific language, whereas integrative motivation pertains to overall 

second language acquisition. It has been observed that students generally prefer instrumental 

reasons over integrative ones for learning a particular language. In this study, students who 

favor an integrative approach to language learning tend to exhibit higher motivation and success 

in language acquisition. They strategically plan their language studies and repetitive exercises. 

Conversely, students with a preference for instrumental motivation are more inclined towards 

communication rather than language learning. 

Integrative and instrumental motivations in multilingual learning provide a foundation 

for further theoretical research aimed at developing effective methods and technologies to foster 

motivation for successful multilingual education. 
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КӨПТІЛДІ ОҚУ ОРТАСЫНДА УНИВЕРСИТЕТ СТУДЕНТТЕРІНІҢ МОТИВАЦИЯСЫ 

МӘСЕЛЕСІ 

 

Изтлеуова Ж., гуманитарлық ғылымдар магистрі 

 

Қорқыт Ата атындағы Қызылорда университеті, Қызылорда қ., Қазақстан 

 

Аңдатпа. Мақалада студенттердің оқу мотивациясының екі негізгі түрі — интегративті 

және инструменталды мотивация арасындағы өзара байланыс мәселесі үш тілде жүргізілетін 

пәндерді оқыту контексінде қарастырылады. Зерттеудің негізгі мақсаты – осы мотивация 

түрлерінің екінші және шетел тілдерін меңгеру табыстылығына әсерін анықтау және мотивация 

мен оқу стратегияларының өзара байланысын айқындау. Интегративті мотивация тіл 

үйренушінің сол тілдің мәдениеті мен қоғамына енуге деген ұмтылысын көрсетсе, 

инструменталды мотивация білім алушының тәжірибелік мақсаттарға, яғни кәсіби жетістікке, 

академиялық табысқа немесе мансаптық дамуға бағытталғанын білдіреді. 

Зерттеу барысында тіл үйренуге ықпал ететін қосымша факторлар да қарастырылады: 

студенттердің когнитивтік қабілеттері, оқу ортасы, оқыту әдістері және әлеуметтік-мәдени 

жағдайлар. Бұл факторлар мотивацияның қалыптасуына және оның дамуына, әсіресе бастапқы 

бағалау кезеңінде, айтарлықтай әсер етеді. 

Бұл тақырыптың өзектілігі мотивация мәселесінің тек тіл үйрену саласында ғана емес, 

жалпы адам мінез-құлқы мен іс-әрекетінде де ең күрделі және толық зерттелмеген құбылыс 

болуымен түсіндіріледі. Эксперименттік кезеңде екі студенттер тобы таңдалып, сауалнама мен 

сұхбат алу әдістері қолданылды. Нәтижесінде алынған деректерді салыстырмалы талдау 

интегративті және инструменталды мотивацияның студенттердің тілдік жетістіктеріне тигізетін 

нақты әсерін анықтауға мүмкіндік берді. 

https://dictionary.cambridge.org/dictionary/english/
https://doi.org/10.1037/h0083787
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Аннотация. В статье рассматривается ведущая научная проблема — соотношение двух 

основных типов учебной мотивации студентов: интегративной и инструментальной, — 

применительно к изучению дисциплин на трёх языках. Цель данного исследования заключается 

в выявлении того, каким образом эти виды мотивации влияют на успешность овладения 

студентами вторым и иностранными языками, а также в анализе взаимосвязи между мотивацией, 

учебными стратегиями и результатами языкового обучения. Интегративная мотивация отражает 

стремление обучающегося приобщиться к культуре и сообществу носителей изучаемого языка, 

тогда как инструментальная мотивация ориентирована на практические и утилитарные цели — 

получение высокой академической успеваемости, карьерные перспективы или 

профессиональную реализацию. 

В работе также рассматриваются дополнительные факторы, способствующие успешному 

усвоению языков: когнитивные способности студентов, педагогические технологии, условия 

образовательной среды, а также социально-культурный контекст. Особое внимание уделяется 

тому, как эти факторы влияют на формирование и динамику мотивации на начальном этапе 

обучения и оценки. 

Актуальность исследования определяется тем, что проблема мотивации в обучении, 

равно как и мотивации человеческого поведения в целом, остаётся одной из самых сложных и 

недостаточно изученных областей психолого-педагогических наук. В ходе эксперимента были 

отобраны две группы студентов, прошедшие анкетирование и интервьюирование. 

Сравнительный анализ полученных данных позволил определить специфику влияния 

интегративной и инструментальной мотивации на результаты языкового обучения. 

Ключевые слова: мотивация; интегративная мотивация; инструментальная мотивация; 

иностранный язык; метакогнитивные стратегии; метакогнитивное сознание. 

 

 

 

 

 

  


