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Annotation. The author investigates the central issue of the correlation between two principal
types of student motivation—integrative and instrumental—in relation to learning academic disciplines
in three languages. This study is designed to identify how these motivational types affect students’
success in mastering second and foreign languages, as well as to reveal the interconnections between
motivation, learning strategies, and language achievement. Integrative motivation, which reflects a
learner’s desire to connect with the culture and community of the target language, and instrumental
motivation, which focuses on practical and utilitarian goals such as career advancement or academic
achievement, are both essential components of the learning process.

The research also explores additional factors that contribute to successful language acquisition,
including cognitive abilities, learning environment, teaching methods, and socio-cultural context. These
variables are believed to influence the formation and dynamics of motivation, particularly during the
initial stages of assessment and instruction.

The relevance of this research arises from the fact that motivation in learning—along with
motivation in human behavior and activity in general—remains one of the most complex and
insufficiently studied phenomena in educational psychology. In the experimental phase, two groups of
students were selected and examined through surveys and interviews. The comparative analysis of their
responses allowed the researcher to determine the specific influence and interaction of integrative and
instrumental motivation on students’ linguistic performance and overall learning outcomes.

Keywords: motivation; integrative motivation; instrumental motivation; foreign language;
metacognitive strategies; metacognitive consciousness.

Introduction. Currently, Kazakhstani society is marked by social modernization and a
pursuit of global integration, with education playing a pivotal role. A key aspect of modernizing
the education system is the preparation of multilingual professionals capable of functioning in
a multilingual context within the Republic of Kazakhstan.

The year 2007 announced the beginning of the phased introduction of the “Cultural
Project of Trilingualism”. Its implementation assumed the formation of a new generation of
Kazakhstani citizens speaking three languages: Kazakh — as the state (and official) language,
Russian — as the language of interethnic and international communication, English — as the
language of successful integration into the global economy and culture [1. — 814].

Kazakhstan, as a multinational state, is home to various languages spoken by different
ethnic groups, and their use plays a crucial role in the development of ethnic culture. In order
to create a harmonious language policy that ensures the full-scale use of the state language as
the most important factor in strengthening national unity with the preservation of the languages
of all ethnic groups living in Kazakhstan, the state program for the implementation of language
policy in the

Republic of Kazakhstan is being implemented [2. — 243].

According to UNESCO, the concept of “multilingual education” entails using at least
three languages in education: the native language, a regional or national language, and an
international language [3. — 38].
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“Multilingualism” or “trilingualism” is used in various meanings and is understood
differently. We adhere to understanding multilingualism as “the use of several languages within
a certain social community (first of all of the entire state); the use by an individual (group of
people) of several languages each of which is selected according to the concrete communicative
situation” [4. — 303]. We find the definition of “polylingual education” provided by the
prominent domestic linguist B. A. Zhetpisbayeva to be highly appropriate: “Multilingual
education is a purposeful, organized, normalized triune process of training, education and
development of an individual as a multi-language personality based on simultaneous acquisition
of several languages as a “fragment” of the socially significant experience of the mankind
embodied in the language knowledge and abilities, language and speech activity as well as in
the emotional-and-valuable relation to languages and cultures” [5. — 46].

Foreign perspectives on polylingual education are explored in the works of Jos¢ Manuel
Vez (2009), while cross-cultural education is examined by P. Batielang, G. Auernkhaymer, and
V. Niyen, among others. Global education concepts are discussed in the works of R. Henvie.
The conceptual foundations of polylingual education have been further developed in the works
of Cenoz J., Coste D., Simon D. Lee, and Coyle D. [6. — 21].

The methodological basis for the research problem is the scientific works of the
following researchers:

- Theories of teaching foreign languages: Bim LL., Galskova N.D., Gez N.I,
KulibayevaD.N., Kunanbayeva S.S., Minyar-Beloruchev R.K., PassovE.l., Khalelova L.L;

- Problems of bilingualism, language interactions, language situation and language
policy: Altynbekova O.B., Arayeva L.A., Belousov V.N., Golev N.D., Guboglo M.N.,
Zalevskaya A.A., Issayev M.K., Karlinski A.E., Kopylenko M.M., Kostromina T.A., Krysin
L.P., Madiyeva G.B., Maigeldiyeva Sh.M., Neroznak V.P., Smagulova Zh.S., Suleimenova
E.D., Khassanov B.Kh., Shaimerdenova N.Zh et al.

An examination of both international and domestic experiences in multilingual
education within the secondary education system has revealed that, although there are various
approaches in the Republic of Kazakhstan, a unified concept has yet to be established. The
development of a multilingual personality is achievable through the specific organization of the
educational process, careful selection of content, adherence to particular training principles, and
the creation of specialized technology that ensures proper planning, instruction, and monitoring
of educational outcomes.

There are numerous of research on the importance of motivation in the process of
learning. Studies indicate that motivated learners may adapt their actions to fit their learning
goals, improve their skills, and be committed to learning [7. — 567-586]. Motivated learners
process knowledge thoroughly, manage challenging assignments, maintain a positive attitude
towards education, and perceive it as satisfactory. These students do not cause difficulties at
school [8. —343-361].

According to the Cambridge Advanced Learner’s Dictionary, Motivation [9] means
“enthusiasm for doing something”. This enthusiasm refers to external or internal factors that
motivate people to be engaged in and committed to a career, role, or subject, as well as to work
hard to achieve a goal. According to one researcher (Wlodkowski 1985 in Bettiol 2001), there
are over twenty generally accepted theories of motivation, each with its own ‘terminology and
definitions, experimental methodologies, and conflicting opinions’. From the behaviorist
perspective in psychology, Murray (1938) posits that certain needs generate internal tensions
that must be alleviated. Motivation, in this context, is defined by the “press” that triggers the
desire to relieve these internal tensions and fulfill the needs.

By the theory of motivation by A.N. Leont’ev:

1. The source of human motivation is needs.
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A need is an objective necessity of an organism for something external — an object of
need. Before facing the subject needs to generate only undirected search activity [10. — 107].

2. When an object becomes the focus of a need, it transforms into a motive for
purposeful activity. Needs evolve as the subjects associated with them develop. Because the
subjects of human needs are created and modified by humans, all human needs are qualitatively
distinct from the often similar needs of animals.

3. Motive is “the result, that is, the subject for which activities are carried out” [11. —
432]. Motive is a systemic quality acquired by the subject, manifested in its ability to encourage
and direct activities [12. — 14].

4. Motives serve as motivation and guidance for an activity, as well as meaning
formation — giving personal meaning to the activity itself and its components. A.N. Leont’ev
directly identifies the guide and meaning-forming functions [13. — 448]. On this basis he
distinguishes two categories of motives — meaning-forming motives that carry out both
motivation and meaning formation, and “motives-stimulus”, only encouraging, but devoid of
meaning-forming function [14. — 202-203].

Motivation, along with linguistic aptitude, is a critical factor in students’ foreign
language learning achievement in the classroom environment [15. — 312]. It is an undeniable
fact that motivation is one of the most crucial elements of success in teaching languages [14]
and that increases one’s determination to use a foreign language [7. — 567]. Gardner and
Lambert (1959) classified motivation sources as instrumental and integrative. Instrumental
motivation emphasizes language learning for immediate and practical purposes, whereas
integrative motivation emphasizes language learning for personal development and cultural
enhancement [16. — 266]. The study has shown that certain kinds of motivation correlate with
achievement in second language acquisition.

Internal motivation, a fundamental aspect of intrinsic driving forces, is characterized by
individuals’ inherent desire to engage in a particular activity, such as learning a foreign
language. This motivation is often rooted in personal aspirations, such as self-improvement, a
desire to visit a country of interest, or the belief that proficiency in a foreign language will
enhance social standing. Individuals with internal motivation exhibit behaviors indicative of a
deep-seated commitment to the learning process, including the effective utilization of available
opportunities, genuine enjoyment of the learning experience, and a strong desire to
communicate in the target language with the same fluency as a native speaker.

Instrumental motivation refers to the external benefits and practical reasons that drive
individuals to learn a language. This type of motivation is characterized by a desire to achieve
tangible outcomes, such as securing employment in a country where the target language is
spoken, pursuing higher education, advancing one’s career, or pleasing employers and teachers.
In contrast, integrative motivation involves a genuine interest in the target language and culture,
as well as a desire to integrate into the language community. Research has shown that both
instrumental and integrative motivations can be equally powerful predictors of success in
language learning. The purpose of this study is to examine the relationship between integrative
and instrumental motivations in the context of language acquisition. By correlating these two
types of motivation with students’ proficiency in multiple languages, the researchers intend to
obtain a better grasp of the factors that contribute to the achievement of language learning. The
existing literature on motivation in language learning provides a solid theoretical foundation
for this investigation. Prominent researchers, such as R.K. Gardner, have proposed
comprehensive models that encompass the various attributes of motivated individuals,
including goal-directedness, effort, persistence, attention, desires, positive affect, arousal,
expectancies, self-confidence, and underlying motives. These conceptual frameworks will
guide the analysis and interpretation of the study’s findings.

Student motivation consists of three elements:
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1) effort (time spent on studying and the student’s desire);

2) desires (the desire to master the language);

3) affect (emotional reaction to learning).

Thus, these elements can act as various subgoals and be subordinate to the main goal -
the successful acquisition of a foreign language by students [17].

R. Kegan believes that there are several stages of personality development when
learning a foreign language:

First-order consciousness: Impulsive — perceives and responds by emotion. Describes
awareness, which is fixated upon sensation, movement, and impulse. It is awareness but it is
not yet a self.

Second-order consciousness: Imperial — motivated solely by one’s desires. Describes
awareness of self as a singular point of view without any real comprehension of others as
independent selves. Represents self-awareness as a single point of view, with no meaningful
understanding of others as autonomous individuals.

Third-order consciousness: Interpersonal — defined by the group. Specifies an
understanding of self that recognizes oneself and others as autonomous, needed creatures
governed by consistent principles.

Fourth order of consciousness: Institutional — self-directed, self-authoring. Describes a
self-determination, tolerance and acceptance of formerly rejected aspects of self and society.

Fifth order of consciousness: Inter-individual — interpenetration of self-systems.
Describes the self-transforming mind, the individual has learned the limits of their inner system
and the limits of full identification with any one inner system in general.

Post-fifth order consciousness transcending subject/object — this order of knowing
dissolves the subject/object split; the individual experiences no distinction between self and
others through the dissolution of the subject into the object. Enlightened sages have attempted
to describe the ineffable oneness of life that this emptiness awakens in consciousness.

The teacher subsequently selects an individual strategy for each student, teaching
methods and technologies, thereby assisting in developing the student’s motivation, and success
in studying in three languages influences the student’s transition to a higher level (Figure 1).

Transcending
Subject/Object

N

Inter-individual Impulsive

Interpersonal Imperial

e_

Figure 1 — Scheme of personality development (R. Kegan’s theory)
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Thus, having determined exactly what stage a particular student is at, the teacher has the
opportunity to select the appropriate pedagogical means with the help of which the student’s
successful development is possible and, according to R. Kegan’s point of view, the student’s
transition from one stage to another - a higher one. As a result, there can occur the formation of
internal motivation, which is a necessary condition for successful educational activities [18].

Material and research methods. The focus of this study was the analysis of the types
of motivation of the Korkyt Ata Kyzylorda University students when studying in three
languages, in particular, Kazakh, Russian and English.

The study involved the participation of 129 bachelor students of various majors such as
Social work, Mathematics, Computing and software and Information security systems, who in
turn, study within the framework of a multilingual programme.

Method: survey.

In the first section, 78 1-year students took part. The second session involved 51 2-year
students. The average age is 20. Respondents were informed that the information they provided
would be confidential and used for research purposes only.

To assess the motivation of students at the statement stage, a survey was used, including
6 questions, to determine the respondents’ attitude toward the multilingual educational process.

1. Integrated motivation:

a) What is the teacher’s role in the classroom?

b) Do you think your Kazakh/Russian and English language skills are adequate for
studying the subject?

c) Is it consistent with the instructional strategy?

d) How much does studying in a multilingual group affect your intellectual skills?

e) What are the advantages/benefits of studying in a multilingual group rather than
studying in a regular group for you?

f) In your opinion, how effective is trilingual education at the university?

2. Instrumental motivation:

a) Do you consider multilingual education to be important?

b) Are you going to use Kazakh/Russian and English in your professional activities?

c¢) Do your family members or friends speak several languages?

d) Do you read literature in other languages except for your mother tongue?

e) Do you use English on the Internet?

f) How do you think learning in a multilingual group can affect your future career?

Research results and its discussions. Table 2 presents the responses of students from
groups “A” and “B” regarding integrative motivation students (A = agree; D = disagree):

Table 1 — Responses on Integrative Motivation

Integrative motivation GroupA GroupB
a. [Teachers’ role 45%A/55%D 85%A/15%D
b. |[Language proficiency 35%A/65%D 70%A/30%D
. [Study strategy alignment 45%A/55%D 45%A/55%D
d. [Impact on intellectual skills 25%A/75%D 75%A/25%D
€. [Benefits of multilingual environment 35%A/65%D 90%A/10%D
f. [Efficacy of trilingual education at university 45%A/55%D 90%A/10%D

As we can see, students enrolled in group “B” responded positively to questions related
to integrative motivation. The students felt confident and motivated in the group, which helped
them have a positive attitude towards trilingual education. The learning strategies implemented
in the classes motivated them, although we must note that the students in Group A were also
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motivated by the learning strategies. Group “A” students believe that the proposed teaching
methods are imperfect and do not affect the improvement of the level of the English language.
In this regard, there is no confidence in the classroom.

This is followed by students’ answers to questions about instrumental motivation (Table
3).

Table 3 details student responses to questions on instrumental motivation:

Table 2 — Responses on Instrumental Motivation

Instrumental motivation Group A Group B
a. Relevance of multilingual education 75%A/25%D 40%A/60%D
b. [Importance of Kazakh/Russian and English in90%A/10%D 30%A/70%D
future careers
c. Multilingual family/friends 60%A/40%D 40%A/60%D
d. [Reading literature in multiple languages 90%A/10%D 70%A/30%D
e. [Use of English on the Internet 80% A/20% D 30% A /40% D
f. [Impact of multilingual education on future90%A/10%D 90%A/10%D
careers

Analysis: As observed in Table 3, students in group “A” responded affirmatively to
nearly all questions concerning instrumental motivation. These students anticipate utilizing all
three languages in their professional careers, indicating that their motivation is primarily
instrumental.

This research also identified that instrumental motivation significantly influences
students who are keen on learning a specific language, whereas integrative motivation
correlates with broader second language acquisition. Students endorsing an integrative
approach to multilingual studies express a desire to pursue further education abroad or secure
employment in foreign countries post-graduation. Most students believe that reading literature
in English enhances their English proficiency. Additionally, they frequently use English for
online communication.

Conclusion. Motivation plays a crucial and efficacious role in the educational process.
Both integrative and instrumental motivations are vital components for success in multilingual
education. Integrative motivation has been shown to contribute to long-term success in
multilingual learning. Early research predominantly favored integrative motivation,
considering it more critical in formal educational settings than instrumental motivation.

Subsequent studies, while still highlighting the significance of integrative motivation,
have also recognized the effectiveness of instrumental motivation in foreign language
acquisition. Researchers have identified instrumental motivation as a key factor for students
focused on learning a specific language, whereas integrative motivation pertains to overall
second language acquisition. It has been observed that students generally prefer instrumental
reasons over integrative ones for learning a particular language. In this study, students who
favor an integrative approach to language learning tend to exhibit higher motivation and success
in language acquisition. They strategically plan their language studies and repetitive exercises.
Conversely, students with a preference for instrumental motivation are more inclined towards
communication rather than language learning.

Integrative and instrumental motivations in multilingual learning provide a foundation
for further theoretical research aimed at developing effective methods and technologies to foster
motivation for successful multilingual education.

29



This research article was funded by the NAO “Korkyt Ata Kyzylorda University” within
the frame of the project of young scholars.

References:

[1] Mikhailova, T., Duiseckova K. Implementation of trilingual education in Kazakhstan: review
of peculiarities and difficulties / PalArch’s Journal of Archaeology of Egypt/Egyptology. —2020. - Vol.
17, No. 8. — P. 814-824.

[2] Koptleuova, K. et al. // International Journal of Society, Culture & Language. — 2023. —
Vol. 11, No. 3. — P. 243-257.

[3] Education in the multilingual world: Adjusting document of UNESCO. — Paris: UNESCO,
2003. - 38p. http://www.unesco.org/new/ru/media-services/single-
iew/news/multilingualism_a_key to_inclusive_education/#.VNbyXufqCJU

[4] Large Soviet Encyclopedia: Linguistics. — Moscow, 1998. — 303 p.

[5] Zhetpisbayeva, B.A. Theoretical and methodological bases of polylingual education:
Doctoral dissertation in education sciences. — Karaganda, 2009. — 46 p.

[6] Cenoz, J. Towards Multilingual Education. — Bristol: Multilingual Matters, 2009.

[7] Sevim, O. Motivation for learning Turkish as a foreign language: A scale development study
/" Turkiyat Arashtirmalari Enstitusu Dergisi. - 2019. — No.65. - P. 567-586.
https://doi.org/10.14222/Turkiyat4170

[8§] Mohammad, R. Role of motivation on the tertiary level students of Bangladesh in learning
English // Research on Humanities and Social Sciences. —2014. — Vol. 4, No. 27.

[9] https://dictionary.cambridge.org/dictionary/english/

[10] JleonTheB, H.A. JKu3HeHHBII MHp 4dYelOBeKa W TmpoOiieMa moTpebHOCTEH //
Icuxonornyeckuit xxypHain. — 1992, —T. 13, Ne 2. — C. 107-117.

[11] JleontbeB, A.H. Jlekiuun mo oOmieit ncuxomoruu / Ilom pen. J.A. JleoHThena,
E.E. Coxonosoii. — M.: Cmrici, 2000.

[12] AcmonoB, A.I'. OcHOBHbIE TPHHIHUIIEI TICHXOJOTHYECKOTO aHAIN3a B TEOPHUH
nesitrenbHOCTH // Bonpockl neuxomnoruu. — 1982, — Ne 2. — C. 14-27.

[13] JleonTtheB, A.H. [lesarenpHocTh. Co3Hanue. JImunocts. — 2-¢ u3n. — M.: Ilonmutusnar,

1977.

[14] Acat, B., Demiral S. Sources of motivation in learning foreign language in Turkey //
Educational Administration: Theory and Practice. — 2002. — No. 31. — P. 312-329.

[15] Lightbown, P.M., Spada N. The Process of Language Acquisition. — 4th ed. — Oxford:
Oxford University Press, 2013.

[16] Gardner, R.C., Lambert W.E. Motivational variables in second-language acquisition //
Canadian  Journal of Psychology. — 1959. - Vol.13, No4. - P. 2606-272.
https://doi.org/10.1037/h0083787

[17] Gardner, R.C. Social Psychology of Second Language Learning: The Role of Attitudes
and Motivation. — Baltimore, MD: Edward Arnold, 1985.

[18] Kegan, R. The Evolving Self: Problem and Process in Human Development. — Cambridge,
MA: Harvard University Press, 2009.

References:

[1] Mikhailova, T., Duisekova K. Implementation of trilingual education in Kazakhstan: review
of peculiarities and difficulties // PalArch’s Journal of Archaeology of Egypt/Egyptology. —2020. — Vol.
17, No. 8. — P. 814-824.

[2] Koptleuova, K. et al. // International Journal of Society, Culture & Language. — 2023. —
Vol. 11, No. 3. — P. 243-257.

[3] Education in the multilingual world: Adjusting document of UNESCO. — Paris: UNESCO,
2003. - 38p. http://www.unesco.org/new/ru/media-services/single-
iew/news/multilingualism_a_key to_inclusive_education/#.VNbyXufqCJU

[4] Large Soviet Encyclopedia: Linguistics. — Moscow, 1998. — 303 p.

30


http://www.unesco.org/new/ru/media-services/single-iew/news/multilingualism_a_key_to_inclusive_education/#.VNbyXufqCJU
http://www.unesco.org/new/ru/media-services/single-iew/news/multilingualism_a_key_to_inclusive_education/#.VNbyXufqCJU
https://dictionary.cambridge.org/dictionary/english/
https://doi.org/10.1037/h0083787
http://www.unesco.org/new/ru/media-services/single-iew/news/multilingualism_a_key_to_inclusive_education/#.VNbyXufqCJU
http://www.unesco.org/new/ru/media-services/single-iew/news/multilingualism_a_key_to_inclusive_education/#.VNbyXufqCJU

[5] Zhetpisbayeva, B.A. Theoretical and methodological bases of polylingual education:
Doctoral dissertation in education sciences. — Karaganda, 2009. — 46 p.

[6] Cenoz, J. Towards Multilingual Education. — Bristol: Multilingual Matters, 2009.

[7] Sevim, O. Motivation for learning Turkish as a foreign language: A scale development study
/I Turkiyat Arashtirmalari Enstitusu Dergisii — 2019. — No.65. - P. 567-586.
https://doi.org/10.14222/Turkiyat4170

[8] Mohammad, R. Role of motivation on the tertiary level students of Bangladesh in learning
English // Research on Humanities and Social Sciences. —2014. — Vol. 4, No. 27.

[9] https://dictionary.cambridge.org/dictionary/english/

[10] Leont'ev, D.A. Zhiznennyj mir cheloveka i problema potrebnostej // Psihologicheskij
zhurnal. — 1992. — T. 13, Ne 2. — S. 107-117. [in Russian]

[11] Leont'ev, A.N. Lekcii po obshhej psihologii / Pod red. D. A. Leont'eva, E. E. Sokolovoj.
— M.: Smysl, 2000. [in Russian]

[12] Asmolov, A.G. Osnovnye principy psihologicheskogo analiza v teorii dejatel'nosti //
Voprosy psihologii. — 1982. — Ne 2. — S. 14-27. [in Russian]

[13] Leont'ev, A.N. Dejatel'nost'. Soznanie. Lichnost'. — 2-e izd. — M.: Politizdat, 1977. [in
Russian]

[14] Acat, B., Demiral S. Sources of motivation in learning foreign language in Turkey //
Educational Administration: Theory and Practice. — 2002. — No. 31. — P. 312-329.

[15] Lightbown, P.M., Spada N. The Process of Language Acquisition. — 4th ed. — Oxford:
Oxford University Press, 2013.

[16] Gardner, R.C., Lambert W.E. Motivational variables in second-language acquisition //
Canadian  Journal of Psychology. — 1959. - Vol.13, No4. - P. 266-272.
https://doi.org/10.1037/h0083787

[17] Gardner, R.C. Social Psychology of Second Language Learning: The Role of Attitudes
and Motivation. — Baltimore, MD: Edward Arnold, 1985.

[18] Kegan, R. The Evolving Self: Problem and Process in Human Development. — Cambridge,
MA: Harvard University Press, 2009.

KOIITIIAI OKY OPTACBIHIAA YHUBEPCUTET CTYJAEHTTEPIHIH MOTUBALUACHI
MOCEJIECIT

H3taeyosa K., ryMaHUTAPIIBIK FEUTBIMAAD MATUCTpPi
Koprxoim Ama amvinoaset Kvizeiiopoa yrusepcumemi, Koisviiopoa K., Kazaxcman

Angarna. Makanana CTYJCHTTEP/IiH OKY MOTHUBAIIMSACHIHBIH €Ki HETI3r1 TYpl — MHTEIPaTHBTI
JKOHE WHCTPYMEHTAIBI MOTHBAIMsl apachIHAAFEl ©3apa OallaHbIc Maceleci YII TiIie KYpri3iieTiH
MIOHJEPAl OKBITY KOHTEKCIHAE KapacThIpbUIaibl. 3epTTEYAiH HEri3ri MakcaTbl — OChl MOTHBALIUS
TYPJIEPiHiH eKiHIII JKOHE HIeTeJ TUIZEPiH MEHrepy TaObICTBUIBIFBIHA 9CEPiH aHBIKTAY KOHE MOTHBAIIUS
MEH OKy CTpaTerusulapblHbIH ©3apa OallaHbICBIH alKplHAAy. MHTErpaTHMBTI MOTHBAIUs Til
YHpEeHyIIiHIH CcOJl TUIAIH MOIEHHETI MEH KOFaMblHa €HYre JEreH YMTBUIBICBIH KepceTce,
WHCTPYMEHTAJIbl MOTHUBAIMS OUTIM allylIBIHBIH TOKIpHOENiK MakcaTTapra, SFHH KOCiOM KETICTIKKe,
aKaJIeMHUSUTBIK TAOBICKA HEMECE MAaHCANTHIK JaMyFa OarbITTalFaHbIH OUTAIpEi.

3epTTey OapbiChIHAA TiN YHpeHyre bIKMaj eTeTiH KochIMIIa (akTopiap Ja KapacThIPbUIAbL:
CTYACHTTEpHiH KOTHUTHUBTIK KaOineTTepi, OKy OpTachl, OKBITY 9IICTEpl >KOHE OJIEyMETTiIK-MOACHU
Karmainap. by gakropiaap MOTHBAIMSHBIH KaJbIITACYbIHA XKOHE OHBIH JIaMybIHA, dcipece 0acTaIlKbl
Oaranay Ke3eHiHe, alTapJIbIKTall acep eTei.

By TakpIpBINTHIH ©3€KTiNIr MOTHBAIMs MICEJIECiHIH TEK Tl YHpEHy callachlHAa FaHa eMec,
JKaJIbl aJaM MiHE3-KYJIKbl MEH IC-OpEKEeTIHAe 1€ €H KYPAENl JKOHE TOJIBIK 3ePTTEIMEIeH KYOBLIBIC
00JIyBIMEH TYCIHAIpiIeal. DKCIEPUMEHTTIK Ke3CH/IE €Ki CTYACHTTEP TOOBI TaHAAJIbII, cayajHaMa MEH
cyxbat amy ogmicrepi KojimaHbulgbl. HoTwkeciHne asblHFaH [EpeKTepAl CalbICTHIpMalbl TalAay
HMHTETPATHUBTI KOHE UHCTPYMEHTAJIbl MOTHBAIMSHBIH CTYACHTTEP/IH TUIIK )KETICTIKTEPIHE TUT13ETIH
HAKThI 9CEPiH aHBIKTayFa MYMKIHJIIK Oep/Ii.
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Tipek ce3aep: MOTHBAIUS; UHTETPANUSIIBIK MOTHBAIIHS, HHCTPYMEHTAJIBI MOTUBAITHS; IIICT
TiJT; METaKOTHUTHUBTIK CTpAaTEeTHsIIAp; METAKOTHUTHUBTI CaHa.

MMPOBJEMA MOTUBAIIMA CTYJIEHTOB BY30B B MOJUTA3BIYHOM
OBPA30OBATEJBHOU CPEJE

H3taeyosa K., MarucTp ryMaHUTapHBIX HAYK
Keizvinopounckuil ynusepcumem umenu Kopxoim Ama, e. Kvizvinopoa, Kazaxcman

AHHoTanus. B craTee paccmaTpuBaeTcs BeAylIast HAyqIHas MPo0IieMa — COOTHOIIEHHE JIBYX
OCHOBHBIX THIIOB YyYEOHOHW MOTHBAIllMU CTYICHTOB: WHTETPATUBHOM W WHCTPYMEHTAIbHOH, —
MPUMEHUTENBHO K U3YYEHHIO TUCIUIUIMH Ha TPEX si3bIkax. Llenb JaHHOro Hccae10BaHNs 3aKIII0YaeTCs
B BBIBJICHHHM TOTO, KakuM 0Opa3oM 3TH BHUJbl MOTHBAIIMM BIUSIOT HAa YCICHIHOCTh OBJIAJCHUS
CTyJIEHTaMH BTOPBIM U HHOCTPAHHBIMHU SI3BIKaMH, a TAKXKE B aHAJIM3€ B3aMMOCBSI3M MEXIy MOTHBAIIAEH,
y4eOHBIMU CTPATETUSAMH U pe3yJIbTaTaMHt SI3bIKOBOTO 00y4eHus. IHTerpaTnBHas MOTHBAIHS OTpaXxaeT
cTpemileHHe 00yJaroIerocs MpUOOIIUTECS K KyJIbType H COOOLIECTBY HOCHTENEH N3y4aeMoTo SI3bIKa,
TOTJa KaK HHCTPYMEHTAIbHAsI MOTHUBAIIMS OPUEHTHUPOBAHA HA MPAKTUYECKHUE W YTIIUTAPHBIC e —
MONlyYeHHEe  BBICOKOW  aKaJIeMUYeCKOH  YCIEBAaeMOCTH, KapbepHBIE  MEPCIEKTUBBI WM
npoQeCCHOHATBHYIO PEANTU3aIHIO.

B paborte Takke paccMaTpHUBalOTCS TOTIOTHATENBHBIE ()aKTOPHI, CIIOCOOCTBYIOIIHE YCIIEITHOMY
YCBOCHHUIO S3BIKOB: KOTHUTHUBHBIE CIIOCOOHOCTH CTYJEHTOB, TEIarOrmuecKue TEXHOJOTHH, yCIOBHUS
00pa3oBaTeabHON CPE/Ibl, a TAKXKE COIUALHO-KYJIBTYPHBIH KOHTEKCT. Oc000e BHUMaHHE YACIACTCS
TOMY, KaK 3TH (aKTOpbl BIMSAIOT HA (GOPMUpPOBAHWE U JMHAMHUKY MOTHBAllMM Ha HAYalbHOM dTare
00ydeHus 1 OI[CHKH.

AKTyaJbHOCTh HCCIICIOBAHUSI ONPEACISIeTCs] TeM, 4To IpolieMa MOTHBAIMM B OOYyYEHHH,
paBHO KakK 1 MOTHBAallMX YCJIOBCYCCKOI'O ITOBEACHHA B LICJIOM, ocTaércs OILHOﬁ U3 CaMbIX CJIOKHBIX U
HEJOCTAaTOYHO M3YUYEHHBIX 00JIacTell MCUXO0JI0ro-TielarornuecKnX HayK. B Xoze skcreprMeHTa ObUIH
OTOOpaHBl JIB€ TPYIIBl CTYACHTOB, TMPOIIEANINE AaHKETHPOBAHWE W HWHTEPBHIOMPOBAHUE.
CpaBHI/ITCJH)HI:Jﬁ AHAJIM3 TMIOJYYCHHBIX OAaHHBIX TMO3BOJMWJI OIIPCACINTDH CHGHI/I(bI/IKy BIIMSAHHUSA
WHTETPATUBHON W WHCTPYMEHTAIBHON MOTHBAIIMH HA PE3YJIBTATHI SI36IKOBOTO 00yJEHUSI.

KuaroueBrbie ciioBa: MOTHBAIVS; HHTETPATUBHAS MOTHBAINS;, HHCTPYMEHTAIbHAS MOTHUBAIIUS;
I/IHOCTpaHHHﬁ SA3BIK; MCTAKOI'HUTUBHBIC CTPATETUH; MCTAKOTHUTUBHOC CO3HAHUC.
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