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Anparna. byn mMakanazna aFbUIIIBIH TiTi OKBITYIIBUTAPBIHBIH MPAarMaTHKAIBIK KY3BbIPET Typalibl
TYCIHIKTEpiHE JKOHE OHBI JaMBITY TOXipHOECiHe KaThICThl YMIUPUKAJIBIK AEPEKTEP KEATipiiareH. 3epTrey
KyMBICH KazakcTaHHBIH Oip >KOFapbl OKY OpPHBIH/A aFbUIIIBIH TiJTl OKBITYIIBUIAPHI apachIHAA JKYPri3iiii.
CayannaMa HeTi3iHAE NepeKTep JXKUHAIBIMN, OJIap CAaHMABIK JKOHE camanblK 3epTTey oHicTepi apKbLIbI
tanmanapl. [IparmMaTWKambIK Ky3bIpeT — KOMMYHHKATHBTIK KY3BIPETTiH Kypammac Oemiri. On
KOMMYHHKATHBTIK JKaFaiifa colfkec KMCHIHBIH KeNTipin ceiyey, THIHAAYIIBIHBIH KO3KapachlH TYCiHY, Oip
OW[Ibl aHBIK JKETKI3iM, Coiey MaKcaThiHA KETy KaOlIeTTepiH KaMTHIIbl. 3epTTey HOTHKENepl aFbUIIIbIH
T OKBITYHIBUIAPHI OUTIM  alylIbUIapAblH MParMaTHKAIBIK KY3bIPETiH IaMBITYABIH MaHBI3IBUIBIFBIH
TyciHeTiHiH Kepcereni. Omap OKbITy OapbICHIHIA WHTEPAKTHUBTI SIICTEp MEH WHTEPHETTEe KOJKETiMII
TYNHYCKAJIBIK MaTepuangapAbl KOlJIaHy KaKETTIriMeH Kemiceai. JlereHMeH, 3epTTeyliep KOpCeTKeHICH,
OKBITYIIBUIAP IBIH, KOTIIIIIT TparMaTHKaJbIK KY3ipeTTi AaMbITy/a )KoHE NparMaTHKaJbIK KaTenepre Kepi
OaiimaHbICTBI Oepy Ke3iHIe KUBIHIBIKTapFa Tam OONaThIHBIH aiTaapl. COHAal-aK, OKBITY OapBICHIHIA
rpaMMaTHKAIBIK JKOHE JIEKCHUKAJBIK AaFAbUIapAbl JaMbITyFa Hazap ayaapanbl. byn ypmictig eki cebebi
OCBI 3ePTTEY MKYMBICBIHIA alKbIHAAIABI. BipiHIIiICH, OKBITYIIBIIAPABIH JUHIBUCTHKAIIBIK OLTIMIII OKBITY
omiciH Oimy CeHIMAUTITT HBIK OONFaHABIKTaH, TPAMMATHUKAIBIK JKOHE JIEKCUKAJBIK JaFabLIapabl
KETUTIIpyre apHalFaH JKaTTBIFyJIap KON KOJNAaHBUIAAbl. AJ, KapbIM-KAaThIHAC KYPY YIIIiH TUINIK eMec
(dakTopiapabpl eckepe OThIpa ceiiey aly HaFiapichl aca KaxkeT. EkKiHm ce0em, aFbUINIBIH - T
OKBITYHIBUIAPBI CTYAEHTTEP/iH KapbiM-KaTblHAC >KacaMac OYphIH TpaMMAaTHUKANbIK epexkelep MeH
JIEKCUKAJBIK OipIiKTepi aKkchl 0Ly Kepek men caHaiasl. COHABIKTaH, MIKIp anMacy, TUCKYCCUS KYpy
CEeKUIIl KOMMYHUKATHBTIK TallChIpMajiap KeiHre Ierepiiei.

Tipek coe3mep: mparMaTUKaIBIK Ky3bIPET, IparMaTUKAIBIK KaTe, KapbIM-KaTbIHAC, WHTEPAKTHUBTI
anicTep, sxo0aFra HETi3/1eNTeH TeXHOJIOT s, CayalapFa Heri3IeJreH TEXHOJIOTHsl, BUPTYJIIbI OKBITY.

Kipicne. I[Iparmatukanbik Ky3bIpeT TUT KypajlJapblH KOJIJaHa OTBIPHIIN, SPTYPJIl YITIEH
YTBIM/IbI KapbIM-KaTbIHAC OpHATyJa MaHbI3[bl POl aTKapaJbl. AFBUILIBIH TiJdl OKBITYIIBICHI
TUIA1H KYPBUIBICBIH YHPETYMEH KaTap, aFbUIIIbIH TUIIHJE coisiey oae0IMeH, Co3/1 OpbIH/bI, Ipi
opamJibl KYpacThIpy MEH KOJJAaHy €peKeNepiMEeH TaHBICTBIPAJbl, SIFHU MparMaTHKANbIK OuTiM
Oepeni. Auaiia, MYHBIH TOJIBIKKAHIBI JKY3€Te€ acybl €Ki Hopcere Tikened OalIaHBICTHI:
OipiHIIiCi, AaFbUIIIBIHIIA COMJIEHTIH OpTaHblH OoJMayblHAa, €KIHIIICI, TUT YHpEeHYyIIiHIH
NparMaTUKaIbIK KY3BIPETiH JaMyblHA BIKHAJ €TETiH OKBITYIbl YHBIMIACTHIPYBIHA. AFBUIIIBIH
TUTIH IIeTeN TUIl peTiHAe YHWpeTeTiH ejepleri Tin yHpeHyIlIiHIH NparMaTHKalbIK Ky3bIPEeTiH
JTAMBITYFa KaTBICTHl OKBITYIIBIHBIH KO3Kapachl MEH TKIpHOECi yKaH-)KaKThl 3€PTTEINII KeJei.
By TakpipbinKka KaTelcThl KazakcTan MyFamiMJIepiHiH TOKIpHOeci Jie TepeHipeK 3epTTey /Il KaxkKeT
eteni. Cebeli ken »xarjaiifia OKBITYIIbUIAP T1J YHPEHYIIIre nparMaTukaiblK KY3bIPET Typalbl
TEOPHSUIBIK OLTiM OepyMeH miekTenesi. An 6enrisii O6ip oAbl TUSHAKTHI JKETKi3e alnyabl YHpeTy
9/Iicl rpaMMaTHKa MEH JIEKCUKaHBI OKBITYMEH OipJieit eMec, MparMaTHKAIBIK KY3bIpETKE He 00Ty
YILIiH IIBIHAHBl KOHTEKCTTE XKATTHIFYIbIH MaHbI3bl 30p. COHIBIKTAH OYJI 3epTTey aFbUILIBIH TiJi
OKBITYIITBUTAPBIHBIH MPArMaTUKAJIBIK KY3BIPETKE JIETeH KO3Kapachl MEH OHBI JIaMBITY OJICTEpiH
aHBIKTayJbl Makcat erefi. OFaH Ko keTki3y yiniH KazakcTanmarbl aFbUIIIBIH TiUTIH YHpETeTiH
15 okpITyIIBIFA SJIEYMETTIK cayaimHama >kyprizizeni. CayamHamasza OJapblH IMparMaTHKAIbIK
KY3BIPETI Typajbl KO3Kapachkl, T YHPEHYIIIHIH parMaTUKaJIbIK KY3bIPETiH JaMBITY K€31He Tam
OoJrFaH Keeprijepi )KoHe OHBI MY KOJIJAHFaH 9/IIC-TOCUTI Typajbl MOJIMET KMHAKTAA IbI.
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Ocsl nepekTep HeTi31H/Ae aTalFaH TaKbIPBINKa KaThICThI capanTaMa jkacaiajbl. 3epTTey HOTHUKeEC]
OKBITY CallachlH KOTEpyre *oHE T YHUPEHYIIHIH CO3/ OPBIHIbBI KOJAAHYbl YHPETY 9IICIiHIH
JlaMybIHA YJIECIH KOCabl.

oJneduerke mogay. Tin ylpeHyIIiHIH METTUIAIK MparMaTHKANbIK KY3BIPETiH JaMBITy
Macesieci OYTriHae ©3eKTi TaKbIPBINTHIH Oipl PETiHAE JKaH-)KAKThl KapacTHIPBUIBINT Kenemi. by
OarpITTa JKYPri3iireH 3eprreyiep KartapeiHna JKamon, Mupmones3uwsi, BretHam skoHe KpiTait
FaJIBIMJIAPBIHBIH KYMBICHIH aTayFa 0osabel. Oyap aFbUIIIBIH TUTIH METEN TUTl PETIH/Ie OKBITAThIH
e OONMFaHIBIKTAaH, OHJAFbl MYFAJTIMHIH HparMaTUKaIbIK KY3BIPET Typasibl TYCIHITT MaHbI3bI
caHajaapl. OWTKEHI aFBUIIBIH TUIl IIETEN Tl peTiHAe KaObUIAaHATBIH KoFamaa Til
YHpEHYIIIHIH NparMaTHKAIbIK KY3bIPETTI HMrepy MYMKIHAIrT mekreyni. Tinmrti, Tin yipery
OapbIChIHIA OKBITYIIBIHBIH J1a, TUT YHPEHYIIIHIH Je Tanm OolaThlH Kenepriiepi a3 emec.
M. Apmanu, U. bacromm, [Ix.A. Ilpaero, C.A. ANHIIEHKJIAC CBIHABI 3€pPTTECYIIUICPIiH
eHOEKTepIHJe OKBITY YIEpICiH/AE MparMaTUKaIbIK KY3bIPETTIH TOJBIK JaMbIMAybIHBIH BIKTUMAJ
cebentepi kepcerineni. Omap mnparMaTHKaIBIK OuTiM  Oepyre «OKy MarepHaiapbIHbIH
JKy#ecizniri, cabak yaKbITBIHBIH IIEKTEYJIUIIr, 1C-OpEKeTTIH >ACaHIAbUIBIFBI, MYFaIIMACP/IIH
TUTIK KY3BIPETTEPiHIH HEMeCe OKBITY IaFIbLUIAPBIHBIH JKETICICYIIUTrT JXKOHE IIeTeN TiUTiH
OKBITYaFbl IparMaTHKaJIbIK KY3bIPETKe JereH Ke3kapacel» [1, 2] acep eteni aece, I1./[xu «tex
MeTanparMaTuKaiblK OuriM Oepy, ic Ky3iHAe KOJAaHy MYMKIHIIKTIH a3 YCHIHBUIYBD» JEeTeH
dakropnapasr kenrtipeai [3]. An, I'. Kacnep oiiblHmna, meren TUTIH OKBITYJA KMl KE3[ECETiH
KaTeJliK — TMparMaTHKaHbIH KaTErOpHsACHl Coijiey akTuiepiH Oenrimi Oip KOHTEKCTIIEH
OailaHbICChI3 OKBITATBIHBI Aeiiai [4]. MoceneH, OKyJbIKTapAa YCHIHBIC HEMece OTIHINl alTy
TaKbIPBIOBIHA KATBICTHI COWJIEY aKTiepiHiH OacwiH, He asrbiH Oepim (Why don’t you...?', 'If 1
were you, [’d...",), Tin yiipeHyuijiep/ieH OCbl ©pHEKTEP/i KOJAaHa OTBIPHII, JUAIIOT KYPYIbI, XaT
xa3yael cypaiapl. M.MakKaptu  OyHBI «Tipi» TUIOl KapamablM Typre e3repTry, TULNIH
KYpJEJIUIriH KapanaileiM ceiiemiaep TizOeriHe aiHanmpipy aevai [5]. Timmin KypraeminiriH
KaObuIIamMaii Wrepy TUIMIH IIbIHANBI KBI3METIH MeHrepyiH Tokraraabl. Ceiiney akrtijepiHn
TiziMMeH ycbiny Kazakcran Oinim Oepy KOHTEKCiHAe A€ Ke3aecedi. AJl MyHIail TYPFbIIa OKBITY
OYTiH KapbIM-KAaThIHACTHIH OOJIMBICHIHA KAMIIBI KeJieqi, OWTKEHI IIBIHAWBI ©3apa OpeKeTTecy
OapbIChIHAA COMNEYI HHETIHE KETy VIIIH OKYJBIKTa YChIHFaH Oip Ceisiey aKkTICiH KOJIAaHbII
KoiMaiiip1, 6acka Ti1 OipIiKTepiH Je icKe KOCaIbl.

Kazakcran ranbIMIapblHBIH 3epTTeyiepiHie KoOiHece MUCKYPCTHIK KY3BIPETTi JaMBITY
Makcatr ertineml. Meicansl, A.A. JKaitramoBa xone A.A. KapraGaeBa enOeri meTTUIIIK
JTUCKYPCTHIK KY3bIpEeT jKalibIH/Ia Ka3aK TUTIH/IE TOJBIK TYCiHIKTeMe OepeTiH Oipereil eHOeK OObII
tabbitanpl [6]. A.E. CageHoBa Ka3zak TUIIHIH JAMAJOTTHIK JUCKYPCBIH €©3T€ YT OKUIJIepiHe
OKBITYa eckepiieTiH macenenepai kerepeni [7]. C.M. MenseneBa, O.M. MenseneBa HeMic
TUTIH OKBITYJla AUCKYPCTHIK Ky3bIpeTTi nambity yuiiH C.C. KyHanOaeBa yCbIHFaH KOTHUTUBTIK-
JUHTBUCTUKANIBIK-MOIEHH KemieHi [9, 214-226 06.] Heri3iHae o3ipJIEHTeH IKATTHIFyJIapbl
ycoiHaabl [8]. bipkarap 3eprreynep apHaiibl cysi0ara HETI3€ITI€H JKaTThIFyJIapAbl YCBIHCA,
6ackanapbl poOJIEMaAIBIK OKBITYJIBIH, POJIBIIK OMBIHAAP Bl KOJAAaHY IBIH THIMALIITIH KepceTel.
KazakcTtaH  KOHTEKCTiHIEC KOMMYHHKATHBTIK  KY3BIPETTI  KaJbIITACTHIPYFa  apHAJFaH
3epTTeynepaiH OapblHa KapaMacTaH, IIeTeld TIMiH OKBITyJa MparMaTUKalblK KY3bIPETiH
JIAaMBITYFa KaThICTBI 3€PTTEYJIEP/IIH KETKUTIKCI3AIr OaiKanassl.

OJeMIiK 3epTTeyjeple NparMaTHKalbIK KY3ipeTTiH MoOceJeciMeH Karap, OHBI
MEHTePTY/IIH KOJIaphl JAa KapacThIPbUIaabl. MBICANIbI, METENAIK eHOCKTepe MparMaTuKaIbIK
oimim OepyaiH Typa okbITy (explicit teaching) xoHe >xanama okpwITy (implicit teaching) gem exi
omic ycwiHbIAAbL. [IparmMatukanelk Ky3blperTi explicit teaching, sFHH Typa OKBITY —
JUHTBUCTUKAIBIK (popManapIblH KOHTEKCTKE Kapai Kaiail KOJJaHATBIHBI )KaliIbl TYCIHIIPY MEH
HyCKay Oepy apKbuIbl  MeTamparMaTUKaNblK  (TEopusUiblK) OumiM  Oepy.  Anaiina
METanparMaTUKAIBIKTEIH MOIMET MOHI KOHE MPAKTUKAIBIK KOHTEKCTTEpJe OEpiuIreHi »KoH.
[IparmatukanbelK KY3BIPETTI >KaHaMajal JaMBITy Ke3iHAe jXo0ara HETI3/IeJTeH TEXHOJOTHUS
(project-based learning), cayangapra Herizaenren TexHosnorus (task-based learning, case-study),
BUPTyalabl OKbITY (micro-blogging), ponbaik oOHbIHAAp, SFHHM MHTEPAKTUBTI SIICTEp
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KoaaHbuiaael. OChIHAAN OPTYPIIl 9AICTEp apKbUIbI OCNTiIl Oip cayangapabl Menry 0apbIChIHA,
SFHU MIPAKTHUKA XKY31H/E )KaHaMa OKBITBHII, IParMaTHKaJIbIK KY3bIPETTi XKeTUaipyre 0oaibl.

Typa oxpiTy ke3inae P.Hapurta 3eprreyiHime OKy XKy3ere acy YIIIH NparMaTUKaJbIK
epeKIIeNiKTep/li, SFHU KOHTEKCKE, COMJICYIIIep/AiH HUETiHEe JKOHE Ceiiiey MakcaTblHa Kapai
IpIKTENTeH TUIAIK epeKIIeTikTep i OaliKaFaHHBIH 631 KeTKLIIKTI O00maapl aen mamiMmuaernal [10].
On P. Wmuarrig [11,12] 6iniM amy yumniH XaGapAapibIKTBl apTTHIPY KaKET EKEHJIrl Typajbl
TUIOTe3achiH Herisre ananbl. A, H. Taryuu 3eprreyinje >kaHama OKBITYIbIH 91iC1 pETiH/Ie TTOH/II
HIeTen TUTIHIE OKBITYFa HeriznenreH Texnonorusuel (CBL) konmanans [13].

XKorapblma aranran  3epTTeysiep Typa OKBITY HEMece jKaHaMa  OKBITYIbIH
apTHIKIIBUIBIKTAPBIH JTOJIeNIece, KeHiHT1 3epTTeyiep eKi 9icTi Oipre KoJaIaHyIbIH MYMKIHIITIH
aiitanpl. M.TakMMOTO mMparMaTUKalbIK KY3bIPETTI JaMBITy YIIIH cayanfapibl LISy
TancelpManapsiMer Karap (problem-solved tasks) nyckaynap/tycingipynep Oepimn, eki ofmicTi ae
KoaaaHaawl [14]. byt oKy Tek TeopusuibIK O11iM OepyMeH mmekTeameinTinin qonenaeiai. J[.Konke
meH JL.IIupcon aiTybiHma, Oip TUIAETi T (YHKIMAJIAPBIHBIH JKY3€re acy >KOJAapbl eKiHIIi
tingeH e3reme [15]. CoHAbIKTaH, oapsl TYCIHAIPY apKbUIBI JIa, )KaHaMma TypJe YHpeTy Jie aca
manp3bl. C.Takaxamm fa )kaHama OKbITYAa TULII OPBIHABI KOJIAAHYIBIH €PEKIIEIIKTEPl Typabl
aiiThICca, OLTIM amylIblIap MIeTelN TUTIH TUIMII Urepeli JereH KOPhIThIHIbIFa Kenei [16].

3eprTeynep KOPCeTKEHACH, TiJ YUPEHYIIIHIH COTTI KapbIM-KaThIHAC OPHATYHI aFbUIIIBIH
T MyFaliMJEpPiHIH MparMaTHKaIbIK KY3bIPEeT KaiblHAa OiLTiMI MEH OHBI JIaMBITyFa KATBICTBHI
KOJIJAHATBIH oJliciHe OailaHbICTBl ekeHi aHbIK. CoHapikTaH KasakcTaHmarbsl OKBITYLIBLIAP/IBIH
mparMaTHKaiblK KY3bIpET KailblHIa XaOapAapiblFbl MEH OKBITY OJICIH aHBIKTay ©3€KTl
MocelenepIiy Oipi.

3epTTey MaTepuaqbl MeH JAicHaMachl. AFBUIIIBIH TUII  OKBITYIIBUIAPBIHBIH
parMaTUKaIbIK KY3bIPETTI JaMbITyFa KAaTBICTBI ON-TOJFAHBICTAPBl MEH KOJIJAHATHIH SIiCTepi
KBl MafinymaT any YIIiH cayanHama ofici xonmansuiabl. [1.Jxu, H.M.By, M.Apuanu,
W.bacromu, A.Jx. Ilpaero rambiMpapIslH €HOEKTEpiHIE KOJJAHBUIFAH cayallHama Heri3re
aneiaabl  [2,3,17]. Cayannama eki OeniMHEH Typaabl: JAeMorpadusiblk OemiM  >KoHE
NparMaTUKaIbIK KY3BIPETKE KaThIcThl cypakrap. Cypakrap Typi opTypii: >XaObIK, KeI
BapuaHtThl, Likert Tunti (SD - mynmem kemicnielimin, D - kemicneiimin, N - Oelitapam, A -
KemiceMiH, SA - TONBIKTal KeJiceMiH) jkoHe amblK. Jlemorpadusuiblk OeniMae MyFamiMHIH
Kachl, KBIHBICBI, JIOPEXKECi, aFbUIMIBIH TUTIH KaHIIA YaKbIT YHPEHIeHi, aFbUIIIBIH TUTIH OKBITY
TOXKIPUOECIHIH Y3aKThIFbI, MIETEN/AE€ OKYbI/OKbIMaybl Typajibl Mariaymar cypanazisl. EkinHmi
OemiMae MyFaliMHIH @parMaTHUKaNbIK KY3bIPET Typajbl TYCIHIT, OHBI JaMBITyJaFbl
KHUBIHIBIKTAPHl MEH OKBITY >KOJIBI JKAWIIBI CYpakTap KOWbLIAIbl. bapneirel 34 cypak, OHBIH 7
CYpaFbl alllbIK, SFHU KaThICYILIbI ©3 MiKiPiH *ka3ybl KaxkeT. CypaKThIH Ko0iCl CaHIBbIK 9/iC apKbLIbI
capaJiaHca, KeTl yKayarl caraiibl 9/IICIMEH TaJlJaHaIbI.

Karbicymbuiap. Cayannamara Kazakcrangarsl Oip jKOFapbl OKYy OPHBIHBIH IIeTeN TiTiH
OKBITY KadenpachlHbIH 15 aFbUIIIBIH TLUTl OKBITYIIBICH KaThICTBI. OHBIH imiHae 10 OKBITYIIBI -
MarucTp, 5 okpITymsiHbIH PhD nopexeci 6ap. OxpITy Toxipubeci 5 xplngaH 15 xputra JeiiH.
3epTTeyre OKBITYIIBUIAP ©3 €pKiMEeH KarTbicThl. CayaiiHama 3JeKTpoHIbl momta, WhatsApp
KoJjaHOachkl apKpUIbl >KiOepinmi. Exi anTanelH imriHae OapiblK KaThICyIIbUIAp cayaTHaMbl
TOJITBIPBIN OTKI3/11. DTUKAJIBIK IIApPTKa caif OKBITYIIBUIAPABIH aThl-)KOH1 )KaChIPbUIJIBL.

3epTTey HITH:IKeJIEPi :KIHe oJIapAbl TAJKbLIay. CayamHaMa HOTHIKEC] Keseci eKi
3epTTey CyparblHa Xxayam Oepei:

1. AFBUIIIBIH TUTI OKBITYIIBUIAPBIHBIH MPAarMAaTUKAIBIK KY3BIPETKE JETeH KO3Kapachl
KaHaaun?

2. OKBITYHIBLIAP OHBI JAMBITY YIIIH KaHIal ofiC-TOCUIII KOIIaHabI?

Cayamnama 26.07-31.07.2022 x. apansireiaaa xyprizuial. Kateickan 15 OKBITYIIBIHBIH
Oipeyi ep, KaiFaH OH TepTi oiten agam. OmapabiH 53,3 %-ubiH (8 agam) 11-15 xbuiasiK, 26,7 %-
HbIH (4 agam) 5-10 kbIIABIK TOXKIpuOeci 0ap, Kanrad 21,4%-ub1H (3 agam) OKBITY Taxipubeci
Oec xbUIIaH TOMEH. FhubIME mopexkeci O0ibIHIIIA OKBITYIIBIIAPALIH 66,7 % — maructp, 33,3%
— ¢unocodus nokropsl (PhD).
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KatpicymbimapabIH KapThICHl MIETENAe OUTIM ablll, )KYMBIC ICTEMETeHIH aiTca, KajaFaH
JKAPTHICHI IIETEN e, HaKThl alTKaHga AHTIUsga OUTIM ajdFaHbIH KOPCETTi. bip OKBITYIIBIHBIH
AKII nmen AHriausga OKpITYIIBI PETiHAC TIKIpruOeci Oap.

On Oec OKbITYmBIHBIH 73,3 %-bl MparMaTUKaNbIK OiTiM anFaHblH aiirca, 26,7 %-bl
MparMaTHKaablK OUTIMIII KOJJAaHYyIbl YHUPEHOCHIeHIH MOWBIHIAAWIbI. byn omapaeiH 1merense
O0omnybI-00MayblHAa OaJIAaHBICTEI €MEC EeKEHI aHFapbUIAbL: IIETENJe TONIM aJMaraHaap
MparMaTHKajIbIK OUTIM aJFaH apbIH PacTabl.

1. AFBUIIIBIH TUTI OKBITYIIBUIAPBIHBIH MPArMaTUKAIBIK KY3bIPETKE JCTEH KO3KAPACHI.

by GesiMie )koFapbl OKy OpHBIHA aFbUIIIBIH TUTIH OKBITYIIBIIAPBIHBIH MTParMaTHKAIbIK
OimiM Oepy »KaibIHIA TYCIHITi, OHBIH MaHBI3IBUIBIFBI, OHBI JaMBITY KOJBIH Oiny/0inmeyi,
rpaMMaTHKAIBIK OUTIMHIH pelli, MOJICHHUET JKaWbIHAAa akmapaT Oepyi, arbUINIBIH TUTIHIAE TOll
celiieymisep MeH 0acKa YJITTBIH aFbUIIIBIHINA COUICYIH TYCIHYIIH KaXKETTUIIr, TYIFAIBIK )KOHE
MOJICHH EpEKIIETIKTepAiH OKBITy OapbIChlHA BIKMAJIbl CHSAKTBI CYpakTap KaMThLIabl.
CayanHaMara KaTbICYIIBUIAPABIH opOip cypakka OepreH jayaObl KEKe-KEeKe CcapalaHbIIl,
HOTHIKECIHJIE Kellecl €Kl Mocesie alKbIHIAIbl: aFbUIIIBIH TUTI MyFaaiMaepaiH Tyciniriamgeri (1)
JMHTBUCTUKAJIBIK OLTIMHIH ajap OpHbI, (2) mparMaTUKajIbK 01J1iM MaHbBI3AbUIBIFBL.

Jlunesucmuxanvix 6iniMHIY anap opHul.

AngpiMeH, KOMMYHHKATHUBTIK KY3bIPETTiH Oip KOMIIOHEHTI — JIMHTBHCTHKAJBIK
KY3BIPETTIH MaHBI3bl KOHE OHBIH OPHBI JKaWbIHAA MYFaIIMICPAiH KO3Kapachl TONTACTHIPHLIIBI
(1-xecre). AFBUIIIBIH TUTIH OKY — JIMHTBHCTHKAJIBIK OiiM amy nereH moamimaemecimern (Q1)
KateicymbuiapasiH 40%-b1 kemiceni, 26,6%-bl FaHA aFbUIMIBIH TiTIH OKBITY JTUHTBHCTUKAIIBIK
OuTIMITI almy eMec eKeHiHe HBIK ceHeni. Q2 mamiMaemeci OolbIHIIA xkayan Oepynriepaid 93,3%-
bl JIMHTBUCTUKAJIBIK OLTIMHIH MparMaTHUKAJIbIK OUTIM CEKLIIl, SIFHU COMIeM/Il yphIC KypacThipa
aJly OHBI OPBIHJBI KOJJIaHy CHIHIBI OLTiIM MaHBI3ABI Jen ecenteimi. Conmaii-ak, erep CTyICHT
ceiiyieM/Ii TpaMMAaTHKAIBIK KaFbIHAH JYPBIC Kypaill, Oipak ceitney ofeliHe cail KeaMmei, OpbIHCHI3
KOJIJIaHCA, OHBI OKBITYIIbLTIApABIH 40%-b1 Ty3eiTiHiH, an 13,3%-b1 mparMaTUKaJbIK >KaFbIHAH
KETKEH KaTelep/li Ty3eyre achIKMalThIHbIH aliTabl.

1-kecte — 1-3 cypakrap kepcerkimi, %

Question SD D N A SA
Ql 13,3 13,3% 33,3% 26,7% 13,3%
Q2 0 0 6,7% 53,3% 40%
Q3 0 13,3% 46,7% 40% 0

Question 1. I believe learning English means learning grammar, vocabulary, and
pronunciation

Question 2. I think that linguistic knowledge (e.g. pronunciation, grammar, and
vocabulary) is as important as the knowledge of how to use the language (pragmatic knowledge)

Question 3. I often correct the mistakes my students make when they use inappropriate
words although the sentences are grammatically correct.

donernka jxarpiHa KenreHae, 80% OKBITYIIBI CTYACHTTEPHIH AaFbUIIIBIH TUTIH TOJ
KOJIJIaHyIIbLIAp CeKUII colnerenaepin Kananasl, 10%-1an keMi onaii oinamaiiasl (2-kecte).

2-kecTe — 6-cypak :xdHe 16-cypak kepcerkimrepi, %

Question SD D N A SA
Q6 0 6,7% 13,3% 53,3% 26,7%
Q16 26,6% 6,7% 67%

Question 6. I want my students to speak English like native speakers.
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Question 16. Do you think learners of English as a second or foreign language should try
to imitate native speakers' accents? Why?/ Why not?

binim anymsmapasly OpuUTaHIBIK aFbUIIIBIH TUTIH (67%) HeMece aMepHKaHJIBIK >KOHE
OpHUTaHJBIK aFbUIIIBIH TUIACPIH, sFHU ekeyiH ae (33,3%) MeHrepreHiH KaJlalThIHBI aHBIKTAJIbI.
Amnaiina, erep akUEHTCI3 Coilliey MEH TUIII THICIHIIE KOJIaHy TUIeMMachl OepiIreH Ke3zie, Tl
KOJIJaHa airy KaOijaeTi MaHbI3IbIpaK eKEHIMEH OapIIbIFbl KeJice/Il.

Exinmi Hemece 1mieren Tl peTiHAE AaFbUINIBIH TUNH YHpEHYHIIep aHa TUTHIE
COMICUTIHACP/IIH aKIICHTIHE eJIKTeYre THIPHICY KEpeK >KalbIHa >KapThIChIHAH K0l Kelicce,
TOPT aziaM >KOK JieT kayan O6epai. bip Kareicymisl sxayaObiH Obutail gen Tycinaipeni: « Kok sxoHe
Mo, Ceiyieyae eKMiHII KOJIJIaHy ©Te€ MaHBI3NbI, ce0ebi IMIeTeNaiKTepi TYCiHy OHal OoJajbl.
«OKoK» nereH »ayanTbl op YWITTBHIH aFbUILIBIH TUTIH/E €KITIHMEH JIYPBIC COMIey YIIiH KOJAaHyFa
OOJIMAUTBHIH EPEKIIIE OPINTEePl MEH ABIOBICTAPBI Oap JeM TYCIHAIpEI1».

Ipaemamuxaneix OINIMHIY CAIMAKMBLILIZbL

Anaina Tl THICIHINE KOJJaHYy YIIH JIbIOBICTBI AYPBIC alTy, SFHU aKIEHTCI3 COMIey
YKOHE TPaMMAaTHKAJIBIK JKaFbIHAH JIYPBIC COMIIEM KYpacCThIPy >KETKIJIKCI3 €KeHIH KaThICyIIbLIap
tycineni. Oran Q3, Q14, Q15 cypakrapabiH kayaOsl nonen (3-kecte).

3-kecte — 3, 14, 15-cypakrap kepcerkimi, %

Question SD D N A SA
Q3 0 13,3% 46,7% 40% 0
Ql4 13,3% 73,3%

Q15 0 100%

Question 3. I often correct the mistakes my students make when they use inappropriate
words although the sentences are grammatically correct.

Question 14. Which errors do you think are more serious? Grammatical or pragmatic
errors?

Question 15. What do you think is more serious? Not having an accent or using the
language appropriately?

Tinai yilpeHy ke3inae Karenecrney MyMKiH emec. CayallHamaJia KaTe€HIH €Ki Typl cajbic-
TBIPJIQJBI: TPAMMATHKAIBIK XOHE MParMaTUKajbIK. | paMMaTHKaNbIK KaTe CO3JiH TIpaMMaTH-
KaJIbIK KYPBUIBICBIHA KaThICTHI 0oJica, MparMaTUKaJIbIK KaTe — ceiyiey OapbichiHAa Oenruil Oip
QNIEYMETTIK-MO/ICHH OpTaJia KaNbINTaCKaH HOpManapabsl >KOHE KapbIM-KAaThIHAC KarJailbiH
eckepMmeil kacasibiHFaH Kare. OxpiTymbutapablH 40%-bI OKy OapbIChIHIA INparMaTUKabIK
JKaFrblHaH KeTKeH KaTenepAi Tyseyre acbiFaasl. OH Oec amamHblH oH Oipi  (73,3%)
nparMaTHKaibIK OUIIM JIMHTBUCTUKAJBIK OUTIMIE KaparaHJa MaHbI3/Ibl €KeHIH alTca, eKeyl
rpaMMaTHKaIbIK OlmiMre keOipek KoHIT OeNeTiHiH aiTaabl. AN akIEHTKE KeNCeK, aKIeHTTIH
OoJTybIHA KaparaH/a, OKBITYIIBUIAPBIH OapIIbIFbI TUIII THICIHIIE KOJAaHY IbIH MAaHbBI3Ibl €KEHIH
ataitner (100%) (Kectre 3). Ochl HOTHXKETe KaparaH/aa, ojlap aFbUINIBIH TiJl TeK OKyMEH FaHa
HIEKTEJIMENTIHIH, TYCIHY, MEHI€pY YKOHE OPbIHbI KOJIJIaHyIbIH Ka)KET €KeH1 OaliKanabl.

MosieHHETTIH, OpTaHBIH J>KOHE COWIEeYyIIJIepAIH TYIFaldblK KAaCHETTEPiHIH BIKIIAJIbI
XKOHIHAE Keneci cypakrap Oepinai: Q5. [ think students' awareness of getting information on
culture and appropriate language use is more useful than teaching specific pragmatic
knowledge. Q9. I believe it is important for learners of English to keep their identity and culture.
Q10. I think learners of English need to understand other Englishes apart from native English.
Ql11. I think native speakers of English need to understand the culture of speakers of English as
a second or foreign language. Q12. I think my way of learning and teaching pragmatics in
particular and English in general influenced by my mother tongue and by other people around
me.  QI17. Do you think learners of English need to develop understanding of other Englishes
(e.g. Africain, Indian, Arabic)? Why? /Why not?
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OxpiTymbiapabiy 80%-b1 OpuTaH MEH aMEepUKaHIBIK aFbUIIIBIHIAPAAH Oacka /a agam-
napMeH (MbIcanbl, adpuka, YHII, apal) aFbUIIIBIHIIA KAPBIM-KaThIHACKA TYCE allybl KAXKET eKeHIH
tycideni. QI1 cypak OGoiibiHima 70%-Fa XKybIK MyFalliM TeJl aFbUILIBIH TIUTIHAE COMICUTIHIED
aFBUIIIBIH TUTIH IIETEN Tl HEMece eKIHIII IIeTeN TUTl PeTiHAe COUNCHTIHAEPAiH MOIACHHUETIH
TYCiHYy1 KaXeT Jien caHaiapl. 73,3% Oi1iM aymbuiap e3/epiHiH TYIFAIBIFBIH )KOHE MOJICHUETIH
cakTay MaHbI3bl fen ecenteiai (Q9). 53,3% >kanrbl aFbUIIBIH TUTIH YHPETYTe KOHE IparMaTu-
KaHbl OKBINl YHUpEeTyre MyFajliMHIH aHa TUIl MEH alHaJIAachIHIAFbl ajamMjap BIKMAJIbl €TETIHIHE
cereni (Q12) (4-kecre).

4-xecte — 10, 11, 9, 12 cypakTap kepcerkimi, %

Question SD D N A SA
Q10 0 0 20% 40% 40%
Qll 0 0 33,3% 53,3% 13,3%
Q9 0 6,7% 20% 40% 33,3%
Q12 6,7% 13,3% 26,7% 40% 13,3%

Question 9. I believe it is important for learners of English to keep their identity and
culture.

Question10. I think learners of English need to understand other Englishes apart from
native English.

Questionl 1. I think native speakers of English need to understand the culture of speakers
of English as a second or foreign language.

Question 12. I think my way of learning and teaching pragmatics in particular and
English in general influenced by my mother tongue and by other people around me.

OKpITyLIBIIAp CTYEHTTEP/IIH aFbUILIBIH TIAIH TeJ KOJIJaHyIIbUIApMEH FaHa eMec, 6acka
VITTBIH OKUIZIEpIMEH Jie KapbIM-KAaThIHACKA TYCETIHIH, OJI YIIiH MOICHHET NEeH TYJIFaJIbIK
dakTopnapael eckepy KaKeTTiriH TyciHeni. bipak Oip eckepeTiH >KalT, OKbITyFa KEJIreH Ke3ze
Tinnik OimiM Oepy anra mbFanbl. Kareicymsmapasie 40%-b1 iparMaTukaiblk Oi1iM Gepmec
OypbIH, OLTIM aTyIIbl TULAL )KOFaphl IeHrelie MEHrepyl KaKeT Jien caHaiibl. by Ty XbIipbIMMeH
Tek 26,7%-b1 Kemicneai (4-kecte).

AFBUIIBIH TUTI OKBITYIIBUIAPH! YIIIH JUHTBUCTUKANIBIK OUTIM MparMaTHKAJIbIK OUTiM ce-
KUIZ1 MaHbI3bl. AJlaiiia onapblH aFbUIIIBIH TIJIIH OKY/Abl — TPAMMAaTUKAHbI, CO3AEPAl MEHTepy-
MeH TeHecTipeTiHi Oaiikanaapl. bipak ObpIObICTan aiTy daFapulapbl YHpeHYIIHIH (U3UO0I0THS-
JBIK epeKIIeNikTepiHe OalIaHbICThl eKeHIH TyciHeal. KaTeicymbuiapaplH nparMaTuKaIbIK OUTiM
Oepy *aiJbl TYCIHIT alTapbIKTall KalbIITacKaH JAen aiiTyra 6oxaael. I paMMaTHKaNbIK KaTe/1eH
OYpBhIH TIparMaTUKaIbIK KaTe KapbIM-KaTBIHACTHIH COTCI3/IIKKE OKEJETIHIH, KaThblHAC OpHATKaH
Ke3Jle ColeyIiepAiH MOJICHUETI MEH TYJIFANIbIFbl YJIKEH peJl aTKapaThIHbIH TyciHeni. JlereH-
MEH MparMaTuKaJbIK KaTere KaThICTHI Kepi OalIaHbBICTHI TOJBIK Oepe anmay >KoHe MparMaTukKa-
JBIK O1iMl TeK YHpeHymi Oenrini Oip TUIAIK OUTIM alFaHHaH KeliH yHpeTy cekiini Macenenep
AHBIKTAJIJIBL.

2. AFBUILBIH TUIl OKBITYIIBUIAPBIHBIH ~HPAarMaTHKANbIK KY3BIPETTI JAaMBITYaFbl
Toxipubeci. ExiHmi OGesiMIe OKBITYMIBUIAPABIH IMParMaTUKAIbIK KY3bIPETTI JaMBITYIbIH
TOXKipuOeciH 3epaeney YmiH, OH Oec cypak Koibuinel. Karbicymbmapasiy — 27%-bl
CTYIEHTTEPIiH MparMaTHKaIbIK KY3BIPETIH JAMBITY KOJIBIH Oijce, 28,6%-bI OKbITA ajJaThIHBIHA
cerimciznik Ounmipai (Q4) (5-xecre).Kecrene kepceTinreHaei, mparMaTUKalbIK Ky3bIPETTi
JAaMBITYJIBIH JKaHaMma OKBITY OMICIH KOJIAaHyAbl (MOJACHHET >Kalibl akmapar Oepim, TUIII
Kosanyasl yiipetry) 33,3%-b1 xkeH kepeni, an 13,3%-bl HaKThl IparMaTUKaIbIK OUTiM Oepyni
apThIK caHaiael (Q5). ApHailbl TparMaTUKaIbIK aKMapaTThiH 631 TOPT TOMTAaH TYPAJbI: Kbl
nmparMaTHKaiIbIK OuTiM, METaTil, ceilyiey akTijepi, MOJAeHHW akmapar. KaHmall mparmMaTuKalbIK
OutiM OepeTiHIH cyparaHja, XaJlbl MparMaTUKalIblK axKnapar (ChIIailbUIbIK, OPBIHIBUIBIK,
(bopManbABUIBIK OHE peructp) Oepy MeH ceiiyiey akTiJiepiH OKBITYy >KMi JKYpri3iieriHi
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anteutanel (Q18). Anm MomeHUeT KoHe METaTLl JKabIHIa akmapar Oepy Oip-eki JkayamnTa Kene
HeMece MyJieM 00iIMaiThIHbl KepeeTineni. COHbIMEH KaTap, MyFalimMep Kas3ipri TiT epeKuIiiik-
TEPMEH, CJIPHTTICH TaHBICTBIPATBIHBIH, TUAEPl O1p-0ipiMEH CaNbICTHIPATHIHBIH ANTaIbI.

CayanHamara KaThICYIIbIIAp CTYIEHTTEPAiH KOMMYHHUKATUBTIK ICKEPIIKTEpAl MEHTepyi-
He Kemn MoH Oepexi. Mpicanbl, KOMMYHUKATHBTI TYPAE OKBITY MaHBI3ABUIBIFBIH 80 % KymTaiapl
(Q7). KoMMyHHKATHBTIK JaFAbUIapFa KO KOHIT O6JiHeTiH alKbIHIANbI, ajlaiiia JIMHTBUCTHKA-
JIBIK, CEMaHTUKAJIBIK KOHE TIparMaTUKaibIK OuTiM fe Oipaeit 6epinerini anrapbiaaast (Q20).

5-kecre — 4, 5, 7, 13 cypakrap kepcerkimri, %

Question SD D N A SA
Q4 6,7% 20% 46,7% 13,3% 13,3%
Q5 0 13,3% 53,3% 20% 13,3%
Q7 20% 60% 6,7% 13,3% 0

Q13 0 26,7% 33,3% 40% 0

Question4. I don't think I know how to provide students with cultural knowledge and
appropriate language use.

QuestionS. I think students' awareness of getting information on culture and appropriate
language use is more useful than teaching specific pragmatic knowledge.

Question7. I think teaching English communicatively is not as important as teaching
grammatical points and vocabulary items.

Question13. I think the textbooks used at the Faculty contain adequate pragmatic
information.

OKynpl YWBIMIACTRIPY (popManapblHaH KYIITHIK dKYMBIC TIEH POJIbJIK OWBIHFA KaparaH/a
KeOiHece TONTHIK TANKbLIay MeH aebaT yibiMaacteipy 6acsiM (80%) Tyceni (Q24).

[Iparmatukanplk OUTIMII JKOHE MOICHMET JKaWbIHIA aKmapaTTsl Oepy JKOJIBIH
Kapacteipranga 80-90% KocbIMIIa MaTepuall KOJJAHBIN, OPTYPJi TalchlpMa MEH alllbIK
cayayaapapl KOJIIaHATBIHBIH aiTasl (Q22). MymkiH, OyHBIH ce6e0i 40%-bI OKYJIBIKTA aFbUIIIBIH
TiiHAE ceilnecy onmedi jkaiiblHAa akmapar Oepiieni naen caHaca, 26,7%-bl OKYJBIKTa THICTI
MparMaThKajIblK OUTIM KaMTbuiMaiiasl aen ovaiabel (Q13) (5-kecte).COHIBIKTaH OKBITYIIBLIAP
parMaTUKalbIK KY31peTTi JaMbITy YIIiH calbak ycTiHze Oip emec, OipHemie TOCUIAl Karap
KoiaHaasl. OnapAblH IIIHAE JUCKYCCHSl YWBIMAACTBIPY, Tee-paauo Oaraapiamanapbl MEH
BUJICO KOJJIaHYy JKOHE peJbAiK TamchipMa Oepy ChIHIBI ojicTep Oap. Ay OUTIM amylIbUIapAbIH
TYCIHITIH JKaKcapTyFa OarbITTaJIFaH TUI Typajibl HycKayiapasl (40%) xoHe aknmaparThIK Mapak-
Tapasl (46,7%) aca xui KosngaHOANTHIHBI aHFapbULIEL. JKOFapbl OKY OpBIH OKBITYIIBIIAPBIHBIH
TIA YHpPEHYLIUIEpAIH MparMaTuKalblK KY3bIPETIH JaMbITyla KOJJaHaThlH OJICTepl Kelecl
TONTapja KepceTiieai: MHTEPAKTUBTI oICTep/l, ayTeHTUBTI OYKapajblK akKlapar KypajlJapblH
KOJIJIaHy, ©3/IIK KYMBIC JKOHE dsieyMeTTeHy. KaTblcymbliapplH parMaTUKaIbIK OUTiMAl Kanai
MEHT'€PIeHi XKailllbl IepeKTep Keneci kecteae oepinreH (6-kecrte):

6-kecte — OKBITYIIBLIAPABIH dAicTepai MeHrepy KepcerTkimi, %

oic AjaM caHbl Hamﬂ? .
KOpCEeTKIIi

Reading and listening (authentic texts, articles, films, lectures, magazines,
BBC news, social nets) 5 33%
Experience abroad and at home, practice 2 13,3%
Independent work (Looking for info about pragmatic, textbooks) 4 26,6%
Tasks (critical thinking, solving cases) 2 13,3%
Grammar-translation method 1 6,7%
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OKpITymIBIIAp ©37EPiHIH MparMaTUKAIBIK KY3BIPETIH KOTEPY YIIiH, OapibIK oicTepi
KOJIJIaHFaH/IapbIH alTafbl: OPTYPJL pecypcTapibl Talgay MEH TallKbuiay, KapbIM-KaThIHACKA
TYCy, co3lepAl ayiapy, rpaMMaTHKaHbI OKY, 63 O€TIMEH KyMbIC icTey. Kommanran omicTep/iiH eH
YJIKEH KOPCETKIIITI Macc-Me/Ina MaTepuaIapbIMEH JKYMBIC iCTey, OKY, ThIHIAY 9[iCi KepceTei
(33%). Coman keiiiH ©3IK >KYMBIC, SIFHM HAKThl aFbUIIIBIH TUTIHAE COWJIECY epeKIIeTiKTepi
JKalbIHIA aKnapat >KHHAY, OKYJIBIKTaH YUPEHY CEKIJIl OpeKeTTep Kui KOJIaHbUIaabl. EKi OKBI-
TYIIBI IIETENC )KOHE Yie NMpaKTUKa jkacay Mmanigaibl OOJIbl jece, 0acka €Ki MyFajiM ChIHU
OJIayIbIH, 9pTYPJIi TarlChlpMaIapabl OPBIHAAYABIH KOMETIMEH MparMaTHKAIBIK OLTiMII MEHrep-
reHin atanpl. CoHmai-ak, O6ip OKBITYIIBl TpaMMaTHUKAHBI OKBII, ayJapMa oMIiCiHIH THIMAUIITIH
aTtan kepcereai. OKpITYIIBUIAPABIH MPAarMaTHKAIBIK KY3bIPETTE JAMBITYIBIH YTHIMJIBI KOJIIapbIH
KOPCETY cayallblHJa KaThICYIIbUIAPABIH KapThl 06T HHTEPAKTUBTI 9MICTEP/IIH YTHIM/IBUIBIFBIH
nyckaiiner (53,3%). Teprren Oip Oeiiri KapbIM-KaThIHAC JKacay, OJIEyMETTEHY YJAEpicCiH
TaHaaiapl. EKi KaTeICymibl OYKapallblK akapar KypailapblH KOJIAaHYAbl YChIHCA, Oip OKBITYIIBI
FaHa e3/1iK )KYMbICKa KeH11 Oeneni (7-kecte).

7-kecte — OKBITYIIBLLIAPABIH dIicTePAi KOJAaHy KopceTKiui, %

Omic Anam caHBI [Naiip3 KepceTkimi
Tasks (role-plays, discussion, cases 8 53,3%
Communication, socialising 4 26,6%
Independent work 1 6,7%
Using mass media 2 13,3%

OKBITYUIBIIAPIBIH ~ ©3/IEPIHIH  MparMaTUKaIbIK OUTIMII  amy KONl MEH  Kasip
CTYACHTTEPIH MparMaTUKaJblK KY3bIPETIH KOTEpyAe YTHIMIBI JCN CAHAWTBIH OICTEepiH
caJIbICThIpa KeNrene, Kejeci ailblpMallbuIbIKTap MEH YKCACTBIKTAp alKbIH/1aIa/Ibl:

— TparMaTHKAIBIK OiTiMre KOJ JKeTKi3y YIIiH, OKBITYIIBI €31 TamiM anranna MHTepHeT pe-
CYpCTapblHbIH Mai/acblH KOPreHMEH, OKBITY OapbIChlHIa OJapAbl CHPEK KOJJIaHAThIHbI
OalKapl;

— KapbIM-KaTblHaCKa TycCy, TUJAl IC JKY3lHAE KOJAaHy, QJIEyMETTeHY CeKUIIl YAepicTi
OKBITYIIIBI ©31 J1e, CTYACHTTI OKBITYya J1a OipAel KoilaHaThIHbIH alTyFa 0oJaibl;

— OKBITYUIBUIAPJBIH JKapThICHl CHIHM OMJIay[bl, TaJKbUIAyJbl >KOHE IIbIFapMalllbUIbIK
TaTChIpMaapibl OPBIHAAYABl MPAarMaTUKAIbIK KY3bIPETTi JaMBITyFa KaXKETTi JEN CaHaMIbI.
Anaiina, OyHJail TancelpManapAblH KOMETiH e3/IepiHIH MparMaTUKajIblK OUTIMIH MEHrepyiHzae
eTe a3 Kkepcere/l. bys onapabiH TOMIM aliFaH Ke31HAe UHTEPAKTUBTI 9MICTEPl a3 KOIIaHybIMEH
TYCIHIIPITY MYMKIH;

— KEepiCiHIle, ©3[IK YMbIC OKBITYIIBIHBIH ©31HIH Ceijley MallbIKTapblH JaMbITyFa
KOMEKTECKEHIH KeIl aiiTca, Oipak OHBl CTYAEHTTepAiH NparMaTHUKaIbIK KY3bIPETiH
KaJIBINITACTBIPY 9J1iC1 peTiHe a3 YChiHaubI (1-cyper).

Grammar-translation method @

Independent work i —p 79—
Tasks o 14% 53%
Communication, socialising o 27%
Using mass media 14%

5970

0% 10% 20% 30% 40% 50% 60%

Techniques that teachers use in the classroom

B Techniques that helped teachers learn

1-cypeT — OKBITYIIBIHBIH OKBITY 0apPBICHIHIA KOJAAHATBIH JAicTepi MeH 03i TaJIiM
aJIFaH/Ia KOMeKTeCKeH dicTepiMeH canbIcThIpbLIYbI (100%)
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KatpicymbimapablH  JKapThIChl JAEPIIK CTYICHTTEpPre IMparMaTHKaIbIK OuliM Oepyre
KUBIHABIKTAD MEH Keaepriiepre KesireTiHiH aWrtafgsl. O  KUBIHIBIKTAPIBIH  INIHIE
CTYINEHTTEep/IH aHa TUIIHEH ayJapblll CeillieM KYpacThIpybl, TPaAMMATHUKAIIBIK epekenepil
cakramaybl Oap. ¥CBhIHBIC peTiHAe Oip MyFaniM KeOipeK yakbIT Oepy jkalbIHAa aiTca, eKiHII
MYFaJIIM JKYHEI )KYMBIC JKYPTri3y KaKETTITTH HYCKaMIbl.

CayanHaMaHbIH €KiHIII OeJirl OKBITYIIBUIAPJBIH IMPAarMaTUKAIbIK KY3BIPETTI JaMBITY
OCJICEHIUTIT JKOFapbl €KeHIH Kepceremi. TUIal THICIHINE KOJAaHYIbl YHPETY CBhIHA OWMJIaymabl
JKOHE [IBIFAPMAIIBUIBIKTEL  KaKET €TETIH TamchipMalap apKbUIbl KY3ere acaThIHBIH
OKBITYIIBUIAp TYyCiHeAl. Amaifa OKBITYIIbUIAp YIIIH HParMaTHKAIbIK KY3bIPETTI JaMBITYAbI
YUBIMIACTBIPY KUBIHFA COFATBIHBIH aliTa bl KOHE OHBIH IICHITIMIH Oepe alMapbl.

Tankpuiay. CayanHamaiaH allbIHFAH JIEPEKTEep YII Mocelie asChlHAa KapacThIPbUIIBI: -
OKBITYIIBUIAP/ABIH ~ JIMHTBUCTHKANBIK ~ OUTIMre JIereH  Ke3Kapachl, - OKBITYLIBUIAPJbIH
parMaTHKaIbIK KY3bIPET Kaibl KO3Kapachl, - OUTIM alylIblIap/IblH MParMaTuKalblK KY3bIpeTiH
JTAMBITYFa KaThICTBI OKBITYIIBUIAPIBIH KO3KAPachl.

OKbImyuvlIapOvly TUHSBUCMUKANLIK OiliMee 0e2eH KO3KAPACHl.

AFBUIIIBIH TUTI LIETEN TUTL PETiHIE OKBITBUIATHIH €JJepAC aFbUIIBIH TUTIH OKBITY TiI
acmeKTiIepiH (rpaMMaTHKa, IeKCUKa, (JOHETUKa), SFHU (opMara OaFbITTalNFaH OKBITY/IBIH 9111 JIe
OpbIH anaTeiHbl MHIOHE3us, BreTHaMzarel MyraliMAepAiH ToKipuOeciHeH KepiHemi. by
xkargait KazakcraH OKBITYIIBUIAPBl apachlHAa KYPri3iireéH OChl 3epTTeyle e KepiHel.
Kareicymbsiapasin 40%-b1  aFBUIIIBIH - TUTIH OKY — JIMHTBUCTHKAIBIK OLTiM  almy JereH
ManiMaeMeciMeH Kericce, 26,6%-bl FaHa aFbUIIIBIH TUTIH OKBITY JIMHTBUCTUKAJBIK OUTIMII amy
eMec eKeHiHe HBIK ceHenl. M. ApuwaHu >xoHe 0. 3epTTeyiHJe OKBITYIIBUIAPABIH KAPTHICHI
kemiceni e, 30%-w1 kemicneiai [2, 6.200].

PecnionaeHnTTepiH miKipiHIIE, MparMaTUKaJIbIK KaTeliep TI'paMMAaTHUKAJIbIK KaTelepre
KaparaHja KypZelipeK, oiTKeHi OipiHImici TyCiHOSYIIITiK MeH KapbIM-KAaThIHACTHIH OY3bLTybIHA
oKkenmyi MyMKiH. JlereHMeH, cayallHamara KaThICKaH OKBITYIIBUTApAbIH —TeK  40%-bl
nparMaTHKaiblK KaTere kepi Oaiimanbic Oepeni exken. H.M.By 3eprreyinge BoetHam
MyFalliMAepl MparMaTUKajablK KaTelepli IpaMMaTHUKabIK KaTelepleH Tepi KypAeTipeK aemn
cayanHamaja jaa, cyxbarra na xkepceTkeHiMeH (62%-bl), CHIHBINITAFbl TOXKIpHOeae onap omi ne
rpaMMaTUKaJIbIK KaTenepre KeOipek KeHin Oemyre OeiiiM. ChIHBINTA XKYPri3iireH Oakpuiay
JEpeKTepl OKBITYIIBUIAPBIH MparMaTUKaIbIK KaTelaepre KaparaHaa rpaMMaTHKANBIK KaTenepIl
Ke0ipek Ty3eTeTiHiH kepceTTi [17, 6.167].

AFBUIIIBIH TiMiHIH (OHETUKAJBIK acrekTicine kenrenae, Muaonesus, Boetnam, Kpitait
eJJIEpIHJIE KYPTi3UITeH 3epTTEYJIepAiH HOTI)KECIHE YKcaiapl. 3epTTeyre KaThICYIIbLIapablH
JKApTBHICBIHAH apTBHIFBl OLTIM allylIblIapAblH OpUTaH >KOHE aMEpUKaHMABIK aFbUILIBIH TITiHIH
IbIOBICTAYBIH MEHrepyiH Kamaiapl: Kazakctan OKbITymbUIapbiHbH 80%-bI  CTYIEHTTEPIIH
aFbUIIIBIH TIJIH TOJl KOJAAHYIIbUIAp CEKUIIl COMIereHepin Kanaiasl, 67%-bl coyapra elikrey
KaxkeT Jen caHaiabl. Kpitait myranimaepinia 57%-b1 [18], BeeTHaM OKbITYLIBIIAPBIHBIH 62%0-bI
aFbUIIIBIH TITIHIH OpUTaH KoOHE aMepUKaHBIK HYCKaTapblH MEHIepreHiH Kananasl [17, 6.167).

OKbimyubliapobly NPAZMamuKaIblK KY3blpem Hcailivl KO3KaApacyl

CayanHamara KaTbICKaH OKBITYIIBLIapAblH OackiM Oemiri (73,3%bl) mparMaTHKaJbIK
OUTIM JIMHTBUCTHKAJBIK OlIiMIre KaparaHia MaHbI3/Ibl €KeHIH aiTajpl, OyJl OJapiblH aFbLIIIBIH
TITIH KapbIM-KaTbIHAC OpHATy YVUIIH TUIAI THICIHINE KOJAAHYAbl OUTYAiH KaKeT eKeHiH
TyciHeTiHiH Ounmipeni. by xxarmait 6acka 3eprreynepae ae pactanabl. CoHmai-aK, aJIeyMeTTIK-
MoieHH (haKTOpIIap JKOHE TYJIFAIBIK €PEKIIETIKTep dcepi KalIbl OKBITYIIBUIAPABIH Xabapsl Oap
eKeHl aHbIKTanbel. by Tingen Oenek dakTopiaapJblH YHPEHYIIIHIH MParMaTUKAIbIK KY3bIPETTl
MeHrepyiHe, 0acka yJIT ekxiijgepiMeH OailllaHbIC OpHAaTyFa >KOHE MYFaJlIMHIH OKBITY OJiCiHE
BIKMAJbl eTeTiHiH Ka3zakcTaH OKBITYNIBUIAPHI J1a KOHE AaFbUINIBIH TUTl IIeTeN TUT peTiHIe
OKBITBUIATHIH €JJICPAIH MYFaTiMaepl 1€ MOWBIHAAWIbI. AJI aFbUIIIBIH TUTI €KIHINI TLT pPeTiHfe
KOJIJIaHbIIaThIH ennepae (Mpicansl, Uuaus, ['ana, Hurepust) xajibIK KeprilikTi aFbUILIBIH TITIHAE
ceineyal kynraiasl [17, 19]. BynaH HmIbIFaThIH TYXKBIPBIM: aFbUILIBIH TUTIH HpParMaTHKaIbIK
TYpZie KOJIIAHBICHI a3 OOJFaHIBIKTAH, aFBUINIBIH TUT IHETeN TUNl PETIHAE KOJIIaHBUIATHIH

26



eliepie OKy AaFbUIIBIH TUTIHIH OpUTaHABIK HEMECE aMEpPHKaHIBIK HYCKACBIH MEHIepyTe
OarpiTTanFad. COHABIKTaH TiA YHPEHYWIUIEPAIH IparMaTUKalblK KY3bIPETIHE aca MoH
OepinMeiii. A aFbUIIIBIH TUTI TParMaTUKAIBIK KOJIAHBICHl K€H €J1JI€ aFbUIIIBIH T1I1 COJI €JIIH
MoJieHU OOJIMBICBIMEH YIITACHII, aFbUIIIBIH TUTIHIH KePTiTIKTI HYCKAChl KAJBINTACKaH.

CoHbIMEH KaTap, parMaTUKAJIBIK O11iM Oepy Ke3iHje /e, 0achiM Hazap JWHTBUCTUKAJIBIK
6isim Oepyre TyceriHi aikbpiHnanaasl. CayanHaMmara Katbickan Kazakcran myranimuaepinin 27%-
Fa KyBIFbI TIparMaTHKAJIBIK OLTIMII OacTankel AeHIeIeH Oepy Kepek nece, KasakcTtaHHBIH Ja
(40%), BpernamubiH 1a (65%) OKBITYIIBLIAPHI MPArMATUKAIBIK KY3BIPETTI NaMBITYABl TEK
JKOFaphl JICHren e enrizyai xeH kepeni [17]. Tin KypangapsiH (rpaMMaTHKa, JIEKCHKA) KaTTay
Oeniek, oJlap/bl XKarJaiiFa Kapai jKoHEe TUIIErl MparMaTUKaIblK HOpMaapra caii KoJiJaHa airy
oenek exenin K.bapnosu-Xapmur, I'.Kacnep xone I1.JIxu enoexrepinae kepcetineni [20, 4, 3].
Tinmi Oury pAeHreiiHiH JKOFaphl HeEMece TOMEH OONyblHAH OKYIIBIHBIH MParMaTHKAIBIK
KY3BIPETiH Oarajiay MYMKIH €MeC €KEHIH KeJIeCl 3epTTey HOTHIKEIepl KopceTei. AFbUIIIBIH TUTIH
KAMOH/BIK YHpEeHyIIIepMeH 3epTTey JKyprize otbipein, C.Mamymypa Tin Oiny neHreinepi
OJIapJIbIH MparMaTUKaIbIK KaTeIKTepre ce3IMTalIIbIFbIHA TIKENEH ocep eTHEeUTIHIH aHBIKTabl
oHe Oacka 3eprreysiep TUT OUTy MEH MparMaTUKAIbIK OUTIM apachlHIAFbl COMKECCI3IIKTI
aHbIKTaraHblH pactaabl [21]. TykeippiMaail kene, OUTIM aNTyHIBIHBIH JIMHTBUCTHKAIBIK OLTiM1
JKOFapbl 0o0Jica, MParMaTUKAIBIK KY3BIPETI  JKakchl gereHai Ounmipmeiimi. Coyl  CHSKTBI,
JUHTBUCTUKAIBIK O171iMi Tasi3 OoJica Ja, CTyACHTTIH IMParMaTHKAIBIK KY3BIPETi KOFapbl OOJIBIIL,
KapbIM-KaTbIHACTBI COTTI )KYPri3e arybl MyMKiH.

Oxbimywsinapovly  OiliM — AIYUBIIAPObIY,  NPASMAMUKANLIK — KY3blpemin — 0amblmyaa
KamvlCmul KO3KAPACHL.

Karbicymbimapasia 73,3 %-bl  parMaTUKaNbIK OLTIM alfaHblH aWTKAaHMEH, TeK 27%-bl
CTYACHTTEPIH MparMaTHKAIBIK KY3BIPETIH JAaMBITY JKOJBIH OineTiHiH kepcereai. byn H.M.By,
II. [Ixwu, M.ﬁblﬂﬂbB Exun men E. Atak [lamap eTki3reH 3eprTreyiepie Ae KepiHic Tabaabl.
Typki yHHBEpPCHUTETIHIH TOPTIHINI KypC OKBITYIIBIIAPBIHBIH 21%-bI TparMaTHKaHBl COTTI
yiipereni nemn aita anmansl [22]. Ockl 3epTTeyNepAiH HOTHKECIH/IE, TParMaTUKAIBIK KY3bIPETTI
JAMBITYABIH KUBIHIBIFBIHBIH Oip ce0ebi MyFramiMAepAiH ©3/epiHiH MparMaTHKaIbIK Ky3bIPETiHIH
JKoFapbl OoyiMaybl 0o0Jica, €KIHIIICI, COJ MparMaTukainbelK OimiM Oepy omiciH OliMmeyiMeH
0allIaHBICTBI JIET€H TYKBIPBIM JKacaJIbIHAIBI. AJl M.Mbinei3 Exun men E. Atax Hamap 3eprrey
JKYMBICBIHIA KAThICYIIbIIApAbIH 70%-bI TEOPUSIIBIK KOHE MPAKTUKAIBIK OUTIMHIH apachIHIarbl
QJIIIAKTBIKTHI Kenepri perinae aitaasl [22, 6.183]. [IparmaTtukansl Oimy MeH nparMaTHKaHbBI
OKbITa aly ekl 0ejeKk Ky3bIpeT eKeHi ockl 3eprreyleH kepineai. K.Backes men Jl.Iapmiec
antybiHma, U.S.TESOL oxpiTy OarmapnamacbiHblH 20%-bl FaHa NparMaTUKalbIK OutiMre
apHaNFaH, OHBIH ©31HJE KAPTHICHIHAH ApPTHIFBl MPAKTUKAIBIKTAH TOPl TEOPHSUIBIK MaTepuai
oepineni [23]. Conppikran Oonamak EFL okpITymisiapblH AaliblHAayAa NparMaTUKaIbIK
KY3bIPETTI JaMBITY JIOpICTEPIH KIpri3y Maceneci KeTepilyi aca Kaxer.

OKyJnBIK JKaWbIHIA OCBHI 3€pPTTEy/E ANbIHFaH JepeKTep Oacka mieTen 3epTTeyJiepiHeH
epekiie. OKyJbIKTa TMParMaTHKAIBIK MOIIMETTIH KETKITIKTI TypJe KaMThUIMAWTHIHBIH KbITall
MYFaJIIMJIEPIHIH KapThIChIHA KYyBIFBI Kenicce [3], Kazakcran xaktan TepTTeH Oip Oesiri raHa
conait onaiinel, an 40%-bl OKyJIBIKTa THICTI MparMaTUKAIbIK aKkmapat Oepinesl Aen ecenTei.
CconplMeH Oipre, MyrajliMJep HparMaTHKalbIK OuUTIM Oepy KypanJapblHbIH Oipi OOJBII
OKYJIBIKTBI HYCKaWbl. [lerenmen, onemuik Toxipudene EFL okynbIKTapbIHBIH MparMaTUKaIbIK
KY3BIPETTI KaJIBIITACThIPy MYMKIHJIIT] a3 eKeH1H kepcerei. OKybIKTa OeplireH aybi3iia ceiey
MBICAJIaphl MEH IIBIH OMIpJEri Ceiiey OpeKeTi apachbIHAaFbl COMKECCi3NiK, KOHTEKCTTIH
O6omMaysl [24, 6.56], MeTanmparMaTHKAIBIK aKmapaT MEeH KOHTEKCTYaTu3alusHbIH a31bIFbl [25],
TIJJIIH IIBIH KOJIJJAHBICKIHAH aYBITKBIN Oepy, TUIMIH KYpAETIUIIriH KapanailbiM ceitneMaep Tizoeri
apKpuTBl Oepy [5] ce3 etinemi. by eckeptynep OUTIM alyIIBIHBIH TUIAIH HIBIHAWBI KbI3METIH
MEHTrepyiHe KeJepri KenTipei.

Ochbl cayanHaMmaJaH ajbIHFaH JEPEKTepAiH 0acka KapacThIPBUIFaH 3€pPTTEYJEPACH Tarbl
Oip allBIpMAIIBUIBIFBI OJ1 apHaiibl MparMaTHKANBIK MONIMETTepHiH Typiaepinae. Kazakcran
MyFaldimMziepl Kallllbl MparMaTUKaJIbIK aKmapaT (ChIMalbLIbIK, OPBIHIBLIBIK, (OPMabIbUIBIK
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KOHE pEerucTp) Oepy MeH ceiiey aKkTiIepiH OKBITYIbl ki Kepcerce, BrerHam, KpiTait
eNJepiHAe KYPri3UIreH 3epTTeylieplie MOJACHHMET Typajbl akmapaT Oepyre YMThUIATBIHBI
anTtbLansl [3, 17].

CayanHaMazaH OKBITYIIBIAp ayTEHTUBTI MaTepHaaapabl (Tene-paauo Oaraapiamanapbl
MEH BHJIE0) OHE HHTEPAKTHBTI TEXHOJOTHSHBI (IMUCKYCCHUS, POJBIIK OWBIHAAp, ULIElIyre
OarpITTaFaH cayaigap) KOJJaHy KaXeTTirli okaiiael xabapaap ©KeHI  aHBIKTaJIIbL.
[TparmaTuKaniblK KY3bIPETT] JaMBITY YIiH MHTepHET pecypcTapsl, OyKapalblK aKmnapar Ke3aepiH
YKOHE MHTEPAKTUBTI TEXHOJOTHSIIAPIBI KOJAAaHYIbl YCHIHYMEH Karap, OKYJbIKKa CYHEHETIHIIri
Kazakcran >xoHe mieTen eaiepAiH aFbUIIIBIH T1T1 OKBITYIIBUIAPBIHBIH MPAarMaTUKAIIbIK KY3bIPETTI
JaMbITyFa KaThICTBl OWMJapbl ykcaiawl. Aunaiina, Kazakcran cayamHama KaTbhICYIIBUIAPBI Typa
OKBITY 9JIICIH KOT YChIHOAABI, SFHU HAKTHI (TEOPUSIIBIK) MTparMaTHKAJIBIK aKlapaT Oepy, HyCKay
Oepy apKbUIBI OKBITY SJIiC1 a3 KOJIJaHbLIA/IbI.

KopbiThinabl. Ka3zakcTanHblH Oip JKOFapbl OKYy OpPHBIHBIH  aFbUIIIBIH T
OKBITYIIBUIAPBIHAH ~QJIBIHFAH CayajHamaJa OKBITYIIBUIAPABIH aFbUINIBIH  TUIIH  OKBITY/a
MparMaTHKajIbIK OUTIM Oepy JKaiJIbl TYCIHITT MEH IparMaTUKaIbIK KY3bIPETTI IaMBITyFa KaThICThI
Ke3Kapachl alKbIHAAAbl. [IparmMaTukanblK Ky3bIpeT, SFHU TULAL KaFaaiFa )KoHE CelleyliHig
HUETIHE Kapail OpBIHIBI KOJIJaHa ally KaOUIeTiHIH MaHbI3bl OKBITYIIBLIAP YIIIH THIH €Mec.
AFBUIIIBIH TUTI XaJIBIKAPAIBIK Ti1 OOJFAaHABIKTaH, OUTIM aTyIIbl OPTYPJI YWIT OKUTIMEH KapbIM-
KaTbIHAC KYpy MYMKiHZIriHe ue OosaThiHbl MaTiM. Tinai KojjaHy Ke3iHAe TUIMIK JKOHE TIAIK
emec (akTopiapabl €cKepe OThIpa TiKip anMacy COWNSYIIiHIH MparMaTHKAIBIK Ky3bIpeTi
JKOFapbl eKeHiH Kepcereni. by xarnaiina KapsIM-KaTbIHAC COTTI ©Teli, ceineyriiep 6ip opTak
HICTTIMIe KEeJe/i.

AFBUIIIBIH TUTIH OKBITyJla ayTeHTUBTI MHTepHET pecypcrapbl MEH HHTEPaKTUBTI
omicrepAl TalAanaHBUTy >KaWbIHAA JKAI AWTBUFAHBIMEH, OKBITY VIEpIiCiHIE oii Je TUIIIH
ACMEKTIepiH JKAaTTBIKTBIPY OachiM, OHBIH €Ki ce0eOiH OChbl 3epTTey HOTHIKEIepl AapKbUIbI
afiKpIHayFa MYMKIH O0Jibl. BipiHmmiieH, KUCBIHBIH KENTIpIM coiieyre YHpeTy TpaMMaTHKAIBIK
JaFIbIHBI TaMBITYFa KaparaHaa Kyphaesil opeker, ce0ebi o YIIiH aFbUINIBIH TUTIHAE COMey/Il
KaXeT eTeTiH OpTa, JKarlail TyFBI3bII OTHIPY KaxeT. [IparMaTHKaIbIK KY3bIPETTi KAIBIITACTHIPY
YIIiH OUTIM amymisl TUIAIK emec (akTopiap, KOMMYHUKATUBTIK KaF[Jall MEH ceieyliaepaiH
QJIEYMETTIK-MOJICHH TXKIpUOECIH ecKepe OThIpa, YHEMi aFbUIIBIH TUTIHIE KapbIM-KaThbIHAC
*acaybl aca Kaxer. Omaif Gonmaca, ceiieylll MparMaTHKAIbIK Kare kiOepeni, HOTHXKeCiHJe
TYCIHOEYIIUTIK TYbIN, KaKThIFbIC 00aabl. JINHTBUCTHKAJIBIK (TpaMMaTHKa MEH JIEKCUKa) OutimMre
O6achIMIbIK OepyadiH ekiHml cebebi, OKbITyIIbUIapia OUTIM adylibl KapbIM-KaTbIHAcKa TycHen
TYpbIN, aNAbIMEH CO3 aTTall, epexkenepAl Ouly Kepek JereH ol KaisinrackaH. Ceitnecy Tin
yiipeHyIli rpaMMaTHKa MEH CO3/l JKOFaphl JeHreWae OiNreHae FaHa MYMKIH Jem CaHalbl.
Korappima alTeulFaH MocenenepliH ce0ebdl MeH IIenly SKOJJapblH —aHbIKTay  YIIiH
OKBITYLIBUIAPMEH JKeKe cyXx0aT jkoHe cabak OapbIChIH Oakbliay CEKUIAl 3epTTey >KYMBICTapbIH
KYPri3y KaKETTLIIr alKbIH.

By 3epTTeyneH anbiHFaH HOTHKENEP aFbUIIIBIH Tl OKBITYIIBIIAPBIHBIH MParMaTHKAIBIK
KY3bIPET JKOHIHJE TYCIHIKTIH OONybIH »OHE OHbl IparMaTHKaIbIK KY3BIPETIH JaMbITyJa
KOMMYHHUKATHBTIK TallChIpMajapAbl  KOJJAaHY KaKeTTIriHEeH Xabapiap €KeHIH KepceTell.
Conpaii-ak, HUHTEPAaKTUBTI SIICTEpAl OLIIM alylIbUIap/blH IPAMMATUKAJBIK JKOHE JIEKCHKAJIBIK
JAFIbUTAPBIH TaMBITY MaKCaThIHAa KOJJAaHBIIATHIHEI Oaiikananbl. byn MHTEpakTHBTI oicTepaiH
IparMaTHKalIbIK KY3bIPETTl AaMbITyFa THT13€p yiecl THUICTI Jopexene OaranaHOaiabl JereH oil
TyFbI3aabpl. KopbiTa KenreHje, arpUINIBIH TUTIH MIeTeN TUTl PETIHAE OKBITY OoAicTeMeci YIIiH
MparMaTuKajIbIK OUTIM Oepy MEH MparMaTUKAIBIK KY3BIPETTI Kajail TaMbITy MOCENECIHIH ©3€KTi
€KEHI aHBIK.
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OTHOIIEHUE MPENOJABATEJIEN AHIJIMACKOI' O SI3BIKA K IIPATMATHYECKOM
KOMIIETEHIIMA U UX OIIBIT EE INTPEITIOJABAHUA

Kymaposa K.A.!, maructp nemarorn4eckux Hayk
Ceiinanuesa I'.0O.%, PhD, accormupoBanHblii mpodeccop

'Kaszaxckuil Hayuonanvusiil scencruii nedazoeuyeckuti yHugepcumem, Anmamot, Kazaxcman
’Kazaxckuii Hayuonanvuwiii nedacoeuueckuti ynugepcumem umenu Aoas, Aimamet, Kazaxcman

AHHoTaumsi. B oTOM cTaThbe TpeACTaBICHbl HSMIUPUYECKHE JIaHHBIE O BOCHPHUSATHU
MIPeTioIaBaTeNeil aHTIIMUCKOTO A3bIKa O IMParMaTU4ecKod KOMIETEHIIMM W WX ONBITE MO0 Pa3BUTHIO
Hp&FM&TH‘ICCKOﬁ KOMIICTCHIHUU Y 06y11aumxcsl. HpaFMaTI/I‘ICCKaH KOMIICTCHIIUA ABJIACTCA OJHUM U3
KOMITOHEHTOB KOMMYHHKaTHBHOM KommeTHIMH. OHa BKItO4aeT B ceOs HaOOp yMEHW, MO3BOJISIOIINX
TOBOPSIIIEMY aJalTHPOBaTh CBOIO Pedb K CHUTYAIlHH, MMOHUMATh TOYKY 3PEHHS COOECETHHWKA W YETKO
nepeaBaTh CBOM MBICHH. MccienoBaTenbekas padoTa MpoBOAMIIACH CPEAH MPENoaBaTesiei aHTTUICKOTO
s3bIKa B OJHOM H3 BY30B Ka3aXCTaHa.Hpeno;[aBaTenH IMPUHAIN Y4aCTHUC B OIPOCE, U IOJYUYCHHBIC
JlAaHHBIE OBLTM TPOAHAIM3UPOBAHBI C HCIIONF30BAHMEM KaK KOJIMYECTBEHHBIX, TaK M KaueCTBEHHBIX
METOJIOB HCCIeOBaHu. Pe3ynmbTaThl MCCleIOBaHUS TOKA3BIBAIOT, YTO IMPETOJaBaTeNH aHTIIMHCKOTO
SI3bIKA MPU3HAIOT BAXKHOCTh PA3BUTHS MPArMaTHYeCKol KOMIETCHIIUU y oOydatormxcsi. OHM COTJIaCHBI €
TEM, YTO A3BIKOBBIC KJIACChI NOJIKHBI UCIIOJIB30BATh MHTCPAKTUBHBIC METOALI 1 aYyTCHTUYHBIC MaTCpHaJIbI,
nmoctynable B MIHTepHETE. OIHAKO MICCIeNOBaHIE ITOKA3aJI0, YTO MHOTHE TIPEIIOIaBaTeN CTATKUBAIOTCS C
TPYAHOCTSIMH TIPH Pa3BUTHU MPAarMaTHYECKON KOMIIETCHIIMU U MPOBEACHUH KOPPEKTHPYIOLIeH 00paTHON
CBsA3M B OTHONICHHWU IParMaTudcCKuUx OHII/IGOK. HpenonaBaTenH TAaKXXC YACIAIOT 6OJ'ILHIC BHUMAaHUA
OCBOCHUIO TPAMMATUKH U JIEKCHKHA. DTO CHTYAIlMIO MOKHO OOBSCHUTH ABYMs MpHYMHaMH. B mepByro
ouepenlb, YCTpaHEHHWE M HWCIpPAaBIEHHE MPAarMaTHYECKUX OIMUOOK SBISIOTCS OOJee CIIOKHBIMH, YeM
oOydeHne rpaMMaTHKe M CJIOBapHOMY 3amacy. B pesyibprare mccienoBaHUs OBIJIO BBISBIEHO, YTO
MPEToIaBaTelsiM  WCIBITHIBAIOT TPYAHOCTH B TOHNMAaHWM W  TPENOJaBaHUU  OCOOEHHOCTEH
MparMaTHYECKOr0 HWCIONB30BaHMs s3bIKal B Kilacce. Bropas mpuYmHA 3aKIOYaeTCs B TOM, 4TO
nmpenojgaBareiin AHTHJIINMCKOTO S3BIKA TBEPAO y6e)KI[eHBI B TOM, 4YTO 06yqam1/1ecs{ OOJDKHBI X0powio
IMOHMMATh IIpaBUjia I'paMMATHKU W JICKCHYCCKUC CIWHHIBI, MPEKIAC 4YEM BOBJICKATH o6y11a1u1/1xcs1 B
KOMMYHHUKATHBHYIO JAESITEIHHOCTh. OTH PE3yJbTaThl IMOAYEPKUBAIOT HEOOXOAWMOCTH JTABHEUIIINX
WCCIIeIOBAHUH [T U3YUYCHUSI U OIIPEIeNICHHs] CTPATeruii, B 4aCTHOCTH 3(PPEeKTHBHOCTH MHTEPAKTUBHBIX
METO/JI0B B pa3BUTHUU HpaFMaTHHeCKOﬁ KOMIICTCHIIN OGy‘-IElHII/IXCSI.

KuaroueBrble ciioBa: mparmMatuieckas KOMIIETEHITUS, TIparMaTndeckasi OmmoKa, KOMMYHHUKAITHS,
WHTEPAKTUBHBIE METOJIbI, IIPOCKTHASI TEXHOJIOTHS, TEXHOJOTHsI OCHOBaHHAs Ha BONPOCAaX, BUPTyaIbHOE
obyueHmue.

PERCEPTION OF ENGLISH LANGUAGE TEACHERS ABOUT PRAGMATIC
COMPETENCE AND THEIR TEACHING EXPERIENCE
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Annotation. This article provides empirical evidence regarding English as a Foreign Language
(EFL) teachers’ perceptions regarding pragmatic competence, as well as their experiences in developing
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students’ pragmatic competence. Pragmatic competence is one of the components of communicative
competence. It encompasses a set of skills that enable speakers to adapt their speech to specific situations,
understand the intention of the interlocutor, and express thought clearly. The questionnaire was
administered to EFL teachers and the collected data were analyzed using both quantitative and qualitative
research methods. The study's findings indicate that EFL teachers recognize the importance of teaching
pragmatics: speaking according to the situation, understanding the speaker's point of view, and clearly
conveying the idea. They unanimously acknowledged the importance of incorporating interactive
teaching methods and utilizing authentic online resources in language classrooms. However, the study
revealed that many teachers encountered challenges when developing pragmatic competence and
providing corrective feedback on pragmatic errors. Also, they tend to focus more on teaching grammar
and vocabulary. This situation can be attributed to two reasons. Firstly, the challenge of addressing and
correcting pragmatic errors may lead teachers to give precedence to grammar and vocabulary instruction.
It is easier to focus on linguistic aspects rather than addressing the nuances of pragmatic competence
within the classroom setting. The second reason is that EFL teachers firmly believe that students should
have a solid understanding of grammar rules and lexical items before engaging students in
communication activities. These findings highlight the need for further research to explore and identify
strategies, as well as the effectiveness of interactive methods in developing students’ pragmatic
competence.

Keywords: pragmatic competence, pragmatic error, communication, interactive methods,
project-based learning technology, inquiry-based learning technology, virtual learning.
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